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ABSTRACT 
Dwi Kurniarti. 2017. The Effectiveness of Song Lyrics to Teach Student’s 
Vocabulary (An Experimental Research) for First Grade Student of MAN 
Sukoharjo in the Academic Year of 2016/2017. Thesis. English Education 
Department Islamic Education and Teacher Training Faculty. 
Advisor  : Dr. H. Sujito, M.Pd 
Key Words  : Vocabulary Mastery, Song Lyrics. 
Vocabulary is one of important aspect in English subject that should be 
mastered by students. The objective of this study is to find out whether a song 
lyric is effective to teach vocabulary for first grade students‟ of MAN Sukoharjo 
in the academic year 2016/2017. 
This research used quantitative research with quasi experimental. This 
research was conducted from 15 April to 23 May, 2017. The researcher took the 
sample by using cluster random sampling in which students were divided into two 
groups, 30 students of X religion belong to experimental class and 30 students of 
X 3 social belong to the control class. The research instruments used test to collect 
the data. In analyzing the data, the researcher used SPSS version 17 to analyze the 
data description and inferential data. 
The result of SPSS computation shows that the value of t count is 6.433 and 
the significance value is 0.00. The value of t table in significant level 5% (two tailed 
test) with df=30 is 2.042. From the data which was described in research finding 
above, it is concluded that Ho was rejected while Ha was accepted since the data 
has met the requirement of t count is higher than t table (6.433> 2.042) and significant 
value is lower or less than 0.05 (0.000 < 0.05). Therefore, it can be concluded that 
Song Lyrics is effective applied by the teacher to teach vocabulary especially for 
the students of MAN Sukoharjo.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Rosa in Teaching and Learning Vocabulary: An Introduction for 
English Students (nd), stated that “the vocabulary is a very important 
element within a language as the plentiful of meaning which carried a 
lexically”. Kasihani (2008), cited in Burhayani (2013: 70) argued that 
“vocabularies are a set of words in a language and give meaning when the 
people speak in language”. The vocabularies give meaning when the 
speakers use to communicate oral or written language in daily 
conversation. If they do not know the meaning of the speaker, they cannot 
understand what the speaker wants to say and makes them unable to 
express their thought properly. Based on the statement above, it can be 
concluded that understanding vocabulary is a vital part in language 
communication.  
There are many factors make students‟ difficulties in learning 
vocabulary. One of them is poor of vocabulary knowledge. If the students 
have limited vocabularies, they get difficulties to understand the oral and 
written language. They cannot deliver their ideas and expression their 
feeling because unable arrange words or sentence. Saleh (1997: 12), cited 
in Samhudi ((nd): 82) argued that “the success in mastering a language is 
determined by the size of the vocabulary has learned”. It means that a 
 1 
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comprehension in vocabulary is a vital part of effective language 
communication. 
Another factor that can be influenced the student‟s difficulties in 
learning vocabulary learning is method given by teacher. Richards and 
Theodore (1986) defined “a method was an umbrella term for the 
specification and interrelation of theory and practice”. Furthermore, 
Brown (2001) stated that “a methodology as our superordinate umbrella 
term, reserving the term “method” for somewhat specific, identifiable 
clusters of theoretically compatible classroom technique”. In the other 
words, the methodology is a foundation how to successfully teach student 
a foreign language in the classroom.  
The teacher should use effective method for presenting content 
information to reach good result in learning outcomes. Nation (2003), 
cited in Caroline and Nunan (2005) claimed that “teachers should facilitate 
vocabulary learning by teaching learners useful words and by teaching 
strategies to help learners figure out meanings on their own”. The teacher 
needs creatively method to make students enjoy and fun in process 
delivering material.  
Based on the curriculum 2013 of senior high school, the goal of 
foreign language learning is to learn how to communicate by using the 
target language orally or written. So, learning vocabulary is essential for 
successful second language because without an extensive vocabulary we 
will be unable to use structure and function. Of course, the vocabulary 
mentioned here is the vocabulary in curriculum of Senior High School. To 
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make the students enjoy study vocabulary, the teachers need media to 
support teaching learning process. The media can be used in teaching 
vocabulary is song lyrics.  
Song is one of the interesting media for teaching vocabulary to 
senior high school students. “Song creates a pleasant atmosphere in class, 
it is enhance between their classmate and it is relaxed activities in which 
learners felt enjoy and learning without oppression” (Beatriz and Rosa, 
2013: 24). Learning English uses song activity provides fun situation for 
students and hopefully the students will comprehend the vocabulary better. 
According to Jane (2013: 30), she claimed that “singing is an excellent 
ways for children to learn and memorize words and phrase and to develop 
familiarity the sound and structure of the language”. “Songs can provide 
the opportunity for vocabulary practice. They are usually based around a 
theme or topic that can provide the context for vocabulary learning” 
(Millington, 2011: 135). From the definition above, it can be concluded 
that song as effective media to teaching vocabulary in teaching English.  
“One of the advantages of using song lyric in teaching language is 
develops all the language skills” (Nellija, 2011). Also According to Neil 
Millington (2011) stated that “one of advantages of using song in teaching 
English is flexibility”. Songs can be used for number of purposes. There 
are many reasons why songs as valuable pedagogical tool: 
In listening, song can help to improve listening skills because they 
provide students with practice listening to different forms of intonation 
and rhythm. Purcell (1992) cited in Millington (2011: 135) stated that “the 
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students bored just listening to a narration or dialog. In contrast, listening 
to song can less monotonous because of the melody and rhythm”. Then, in 
speaking, “song has a natural rhythm with a recurring beat that is similar 
to the stress patterns of spoken English” (Millington, 2011: 135). Children 
can learn how to make new sound and useful for practicing rhythm and 
stress.  
In vocabulary mastery, song can provide the opportunity for 
practicing vocabulary. Hill-Clarke and Robinson (2003) cited in Becerra 
(2013) assumed that “music is good to increase vocabulary and 
comprehension skills, making lexical repetitions more dynamic”. Also, in 
sentence structure and sentence pattern, “the students can reinforce or 
demonstrate the grammatical elements which we have taught our students” 
(Nellija, 2011). With song, structure or pattern of sentence can be set in 
the mind of the learner (Millington, 2011: 136). From the explanation 
above, it can be assumed that a song lyric is effective way to teaching 
second language.  
Based on the interview to English teacher, the students in MAN 
Sukoharjo had lack of vocabulary. It can be proven with their score in 
English major. The students also believed that English is difficult major 
and bored. The teacher was teaching English lesson by monotonous 
technique. The teacher taught English based on the students book. In the 
process of learning, the teacher gives students‟ task form the hand-book 
and the teacher discussed the task together. That‟s why the students did 
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not have enough experience in learning vocabulary and bored with the 
lesson.  
Visnja (2008: 73) state that “building up a useful vocabulary is 
central to the learning of a foreign language at primary level”. The 
vocabulary comprehension is needed for student to learning English 
fluently. The students must to understand and memorize the vocabulary in 
fluently English. Hadfield (1999:4) cited in Kurniawati (2011: 16) stated 
that “remembering new words is hard. Words are slippery things, before 
people know it; they have wriggled away and are gone”. Students have to 
go through three distinct processes. They have to fix the meaning of the 
word in their minds.  
Based on these descriptions, students need a new strategy in the 
teaching and learning English especially vocabulary. Strategies that can 
make students easily remember and broaden new vocabularies through 
their mind. They can learn with enjoyable atmosphere without pressure.  
The researcher choose song lyric strategy to learning English 
vocabulary because several advantages. Songs should also be included in 
the classroom because they are highly motivating, provide natural 
opportunities for meaningful repetition and make relaxed and fun for the 
students. Thus, it will make students more interesting in learning 
vocabulary. 
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Based on the explanation above, the researcher applied song lyric 
in English teaching and learning. That is the reason why the researcher 
chosen the title of this thesis “The Effectiveness of Song Lyrics to Teach 
Student’s Vocabulary (An Experimental Research) for First Grade 
Student of MAN Sukoharjo in the Academic Year of 2016/2017”. 
B. Identification of the Problems  
Based on preliminary observation, the students‟ class of tenth grade 
at MAN Sukoharjo in academic year 2016/2017 faced some problems in 
English teaching learning, the problems can be identified as follows: 
1. The students‟ vocabularies are low.  
2. There are factors that influence the students‟ vocabulary. 
3. Text book that the teacher applied influences the students‟ vocabulary.  
4. The Song Lyrics as media influences the students‟ vocabulary.  
C. Limitation of the Research 
This study investigated the vocabulary of students learning English 
through song lyrics at first grade students of MAN Sukoharjo in the 
academic year 2016/2017. The researcher focused vocabulary on word 
classes (nouns, verbal words and adjective) and also aspect of meaning 
(synonym and antonym). The researcher used the lecturing plus method to 
teach vocabulary in both of classes. The researcher used media song lyrics 
in the experimental class and used media text book in the control class. 
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D. Problem Formulation 
Based on the background of the study, the research question can be 
formulated as follow: How effective is a song lyric in teaching vocabulary 
for first grade students‟ of MAN Sukoharjo in the academic year 
2016/2017? 
E. Objective of the Research  
The research objective is: To find out whether how effective is a 
song lyric in teaching vocabulary for first grade students‟ of MAN 
Sukoharjo in the academic year 2016/2017. 
F. Benefits of the Research 
The researcher hopes that the result of the study give contribution to: 
1. Theoretical Benefit 
The result of this research is expected to enrich the use of song 
lyrics to teach English especially in teaching vocabulary at the first 
grade students. It is also can be used to preference for the next 
researcher.  
2. Practical benefit  
a. The institution  
The researcher hopes this research give positive input for the 
institution to improve the teaching practice of teacher to be more 
effective and efficient. So, the quality of teaching and learning 
process in the institution can be increased.  
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b. The English teacher  
The researcher hopes that the result of this study can be 
useful for the teacher as one of the resource material that 
interesting for teaching learning process, especially for teaching 
vocabulary. 
c. The students 
The researcher hopes that this research may useful for 
students can improve the student‟s vocabulary by using song lyrics 
as material. It is very helpful for them, easily to know and 
understand about the vocabulary. 
d. The next researcher 
The researcher hopes that the result of the research can be 
used by the next researcher dealing with students‟ vocabulary. 
G. Definition of Key Terms 
To avoid misinterpretation of the reader in response to this research, 
the research explains the propositions based on some key concepts about 
the variables used in the research. 
1. Song is defined as a piece of music sung or composed for singing. It is 
used for motivate and entertain the listener. 
2. Lyrics are set of words that make up a song. Usually it included a 
certain message for the listener or reader. 
3. Vocabulary is the words we teach in the foreign language. However, a 
new item of vocabulary may be more than single word which are made 
up of two or three words but express a single idea. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
  
A. The Concept of Vocabulary 
1. Definition of Vocabulary 
Vocabulary is a basic foundation to learn English. It is to be 
used by student to express their felling, emotion, and opinion in 
communication with others. According to Richards Schmidt in 
Longman Dictionary of Language Teaching and Applied Linguistic 
pointed out vocabulary is “a set of lexemes, including single words, 
compound words and idioms”. McCarthy and Carter (2007: 8) claimed 
that “vocabulary items that contain more than one word, sometimes 
called “chunks,” “lexical bundles,” or clusters”. “Vocabulary is the 
words we teach in the foreign language. But, a new item of vocabulary 
may be more than single words which are made up of two or three 
words but expressing a single idea” (Ur, 1995: 60). From the definition 
above, it can be concluded that vocabulary is single word or more 
which cannot translate literary meaning usually learn in foreign 
language  
Richards (2001), cited in Masning Zahro (2010: 8) said that 
“vocabulary is one of the most obvious components of language and 
one of the first things applied linguists turned their attention”. 
Vocabulary is the collection of words that an individual knows 
(Caroline and Nunan, 2005). Richards (2002) state that “Vocabulary is 
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a core component of language proficiency and provides much of the 
basis for how well learners speak, listen, read, and write”. It means 
vocabulary is written or spoken unit of language as symbol of idea in 
foreign language for the learners. The vocabulary teach in language 
and it is the most basically component of language.  
The important of vocabulary according to Lynne (2001) claimed 
that “vocabulary teaching can be focused to help learners build up 
knowledge of words in ways that will enable them to use the language 
efficiently and successfully”. In addition Caroline and Nunan (2005) 
claimed that “vocabulary development is an important aspect of 
language development and the research that has been conducted in 
recent years is very exciting”. 
From the statement above, it shows that learn vocabulary is 
important because vocabulary basic to learn English language. It is 
words that can be used by individual speaker and it is important tool to 
master a language.  Understanding vocabulary is means that the learner 
understood what the meaning speaker want to say.  
2. Principle for Teaching Vocabulary 
Caroline and Nunan (2005: 120) state that “a number of 
principles can be helpful when focusing on vocabulary development as 
part of an ESL or EFL program”. The principles addressed below 
apply to young leaners at various stages of English-language 
development. The principles are (Caroline and Nunan, 2005:120): 
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a. Emphasize both direct and indirect teaching 
Direct instruction refers to teaching the words and their 
meanings. An example of direct instruction would be pre-teaching 
vocabulary items students will encounter in a reading selection. 
Indirect instruction refers to helping children learn appropriate 
strategies so they can figure out the meaning of words on their 
own. For example, teaching the prefixes uni, bi, and tri to students 
and then having them point to pictures of unicycle, bicycle, and 
tricycle. 
b. Teach vocabulary words before a new activity  
When the vocabulary words are taught before a new 
activity, students benefit in two ways. First, they are better able to 
comprehend the activity. Second, teaching vocabulary words in 
advance make it more likely that students will actually acquire the 
target vocabulary words. This principle holds true stories (oral and 
written), songs, and many other language rich activities. 
c. Teach how to use context clues appropriately 
Students can benefit from learning how to use context clues 
and guessing the meaning from the context. This is a strategy that 
learners can use when the encounter unfamiliar words. Beck and 
McKeown (2003) cited in Caroline (2005: 124) point out that in 
addition to teaching how to use context clues, “students also need 
to be taught that context clues do not always help readers to 
understand the meanings of unfamiliar words”. Children need to be 
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taught that three are times, especially when reading, when they will 
not able to figure out the meaning from the context clues. 
d. Present multiple exposures to new vocabulary items 
Young learners make educational gains when the exposed 
to vocabulary items repeatedly in rich context. In other words, you 
should not expect that a vocabulary word taught on Monday will 
be remembered on Wednesday. As part of your teaching repertoire, 
remember that a new word should be reappearing many times and 
in different situations for the next several weeks of instruction. 
e. Give opportunities for deep processing of vocabulary items 
Deep processing means working with information at a high 
cognitive and personal level. Deep processing makes it more likely 
that information will be remembered. Part of deep processing is 
having students establish connections between new word and their 
prior knowledge. Simply memorizing list of words and their 
meaning is not adequate for students to integrate the vocabulary 
words into their personal vocabularies.  
f. Teach students to use dictionaries 
Young learners can benefit from using dictionaries. 
Learners with English-language literacy skills can also use 
dictionaries where the words are placed in alphabetical order. As a 
teacher, it is important to teach children how to use different 
dictionaries.  
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g. Have students keep vocabulary notebooks 
Vocabulary notebooks provide students with opportunities 
to develop a variety of vocabulary acquisition strategies and also 
help students have more control over their learning. Children who 
are in the beginning stages of language and literacy development 
can create their own picture dictionaries while older learners can 
make more sophisticated notebooks and dictionaries. 
3. Teaching Vocabulary 
Nation (2008: 5) state “teaching vocabulary is among the least 
important of a teacher‟s job”. In this case teachers teach the students to 
know the meaning of the words based on the context. There are several 
reasons of this. First, there are many words that learner needs to know. 
Second, learning word is a cumulative process that requires meeting 
words. Thirds, teaching words need to be limited in scope. Finally 
knowing words well involves knowing a range of an aspect of word, 
including the meaning, form and use.  
Schmitt (2000: 145) mentioned that “explicit and incidental 
approaches are both necessary in the course of learning vocabulary, 
each with its own strengths and weaknesses”. The explicit and 
incidental approach, that is:  
a. Explicit approach 
Traditional approaches to vocabulary teaching have 
unsurprisingly focused on activities for the explicit study of 
vocabulary. Sokmen (1997), cited in Schmitt (2000: 146) surveys 
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explicit vocabulary teaching and highlights a number of key 
principles: 
1) Build a large sight vocabulary 
2)  Integrate new words with old 
3) Provide a number of encounters with a word 
4) Promote a deep level of processing 
5) Facilitate imaging 
6) Make new words "real" by connecting them to the student's 
world in someway 
7) Use a variety of techniques 
8) Encourage independent learning strategies 
b. Incidental learning approach 
In contrast to explicit approaches to vocabulary teaching 
and learning, the key to an incidental learning approach is to make 
sure that learners get maximum exposure to language. 
Undoubtedly, the most effective way to do this is to transplant the 
learner into a country or situation where the L2 is the primary 
language. Teachers must find ways of increasing their students' 
exposure to the L2 without their getting onto an airplane. The 
consensus on how to do this is to have the students read more. The 
book-flood studies showed that additional reading led to a tangible 
increase in learners' vocabularies, even though the classroom 
discussions about the books read focused on meaning and the 
students' enjoyment of the texts. As with the Milton and Meara 
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study, it seems that just using a language can be a potent way to 
learn it, even without explicit focus on linguistic forms 
Graves (1987) cited in Schmitt (2000: 157) states that 
“highlights the multiplicity of vocabulary learning, distinguishing six 
types: (1) learning to read known words, (2) learning new meaning 
senses for known words, (3) learning new words representing known 
concepts, (4) learning new words representing new concepts, (5) 
clarifying and enriching the meanings of known words, and (6) 
moving words from receptive to productive vocabularies”.  
4. Kinds of Vocabulary 
According to Scrivener (1994: 74) there are two kinds of 
vocabulary, receptive vocabulary and productive vocabulary.  
a. Receptive or passive vocabularies are words that the students 
recognize and understand when they occur in a context, but which 
they cannot produce correctly it means in reading or listening. 
b. Productive or active vocabulary is the set of words that student 
recognize and understand, can pronounce correctly and use 
constructively in speaking or writing. 
In addition, John and Shane (2004:1) identify the differences in 
the number of words that an individual understand and uses. The 
vocabulary can be divided four types, which are: 
a. Expressive vocabulary refers to vocabulary when we speak and 
write. The term expressive vocabulary is used to refer to both since 
these are the vocabularies we use to express ourselves.  
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b. Receptive vocabulary refers to when we listen to speech and when 
we read. The term receptive vocabulary is used to refer to listening 
and reading vocabularies.  
c. Meaning or oral vocabulary refers to the combination of listening 
and speaking vocabularies. 
d. Literate vocabulary refers to the combination of our reading and 
writing vocabularies. 
5. Aspect in Teaching Vocabulary 
Vocabulary acquisition is needed to learn a foreign language by 
language learner especially young learner. So, it is important to know 
the aspects to be taught to learn vocabulary at the basic level by 
knowing a word such as its form and its meaning. According to 
Thornbury (2002: 1-11) argued there are some aspects of vocabulary in 
teaching vocabulary: 
a.  Word Classes 
Word classes are words play different roles in a text. They 
fall into one of eight different word classes: nouns (bits, pieces, 
record, and player), pronouns (I, them), verbs (like, looking, 
doing, to look), and adjectives (old, new, second-hand), and 
adverb (up), prepositions (for), conjunction (and, but, or) and 
determiner. 
In terms of the meaning associated with these word classes, 
there are two groups. On the one hand, there are generally 
preposition, conjunctions, determiners and pronouns words that 
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mainly contribute to the grammatical structure of the sentence. 
These are called grammatical words or function words. On the 
other hand, there are the content words, those that carry high 
information load. Content words are usually nouns, verbs, 
adjectives and adverbs. 
b. Word Families 
A word family comprises the base word plus its inflexions 
and its most common derivatives. Inflections and derivatives are 
both formed by the process of affixation. Note that –er and –ful 
are  end of word affixes, or suffixes, while beginning of word 
affixes, like re-, un-, pre-, de-, etc. are called prefixes.  
c. Word formation 
Word formation is how the word is constructed. 
Vocabulary item, whether one-word or multi-word, can often 
broke into their component. Exactly how these components are 
put together is another piece of useful information such as sub-, 
un- and able, this will help students to guess the meaning of word 
like unhappy, unsure and ungrateful.  
Another way vocabulary items are built is by combination 
two words (two nouns, or gerund and a noun, or a noun and a 
verb) to make on item, such as swimming pool, book store, and 
follow up.  
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d. Aspects of meaning 
How the meaning of one item relates to the meaning of 
others can also be useful in teaching. There are various such a 
relationships with meaning: 
1) Synonym: items that mean the same, or nearly the same; for 
example, clever and smart may serves as synonym of 
intelligent.  
2) Antonyms: items that mean the opposite; rich is an antonym of 
poor. 
3) Hyponyms: items that serve a specific examples of general 
concept: dog, lion, mouse are hyponyms of animal. 
4) Super-ordinates: general concepts that cover specific items; 
animal is the super-ordinate of dog, lion, mouse. 
5) Translations: words or expressions in the learners‟ mother 
tongue those are more or less equivalent in meaning to the item 
being taught. 
6. Level  in Teaching Vocabulary 
The teacher needs a good preparation before teaching 
vocabulary in the classroom. The teacher must be prepared the material 
in good knowledge about what words to be taught. The teacher may 
refer to the levels of vocabulary described by Beck et al. (2002) cited 
in Retnaningtyas (2013) when deciding which words to teach.  
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a.  Level I Words  
These are words that are used over and over in everyday 
speech. Since they are used in a variety of contexts, virtually all 
students learn them. Level I words are sometimes referred to as 
„conversational speech‟.  
b.  Level II Words  
These are likely to be learned only through reading or 
through instruction. They have been referred to as the vocabulary 
of educated persons, as „academic vocabulary‟, and as 
„instructional vocabulary‟.  
c.  Level III Words  
These are words associated with a particular field of study or 
profession. These words make up the technical vocabulary or 
jargon of a field.  
d.  Level IV Words  
These are words that are interesting but so rare and esoteric. 
They are probably not useful even in most educational 
environments. 
According to Grauberg Walter (1997) the process of learning 
vocabulary involves four stages: 
a. Discrimination 
The first basic step is discrimination. It is the ability to 
distinguish and letters from those next to them, and from the 
sounds and letters of similar words when listening and reading; and 
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to keep them distinct when speaking and writing. As will be seen 
later, failure to discriminate is frequent become the source of error.  
b. Understanding meaning 
It is means that understanding the concept of the foreign 
word or phrase. Often this is straight forward because the word can 
be related to its referent by direct association or because there is an 
equivalent word in English. Sometimes, as was shown earlier, the 
concept is unfamiliar.  
c. Remembering 
The next step after introducing and explaining new material 
is to ensure its retention. Once leaners have found out the meaning 
of a word, they have no reason to attend to it anymore, and it will 
be forgotten. The learners can be help to learn words with plenty of 
opportunities to practice and then use vocabulary in realistic 
situations. A brief mention must be made of other techniques to 
help retention. Visual images, the linking of words to body 
movements, rhythm and rhyme are well known aids to 
memorization, but no less powerful for that. Generations of pupils 
have enjoyed 'competence' and songs. 
d. Consolidation and extension of meaning 
Achieving lexical command is a slow process. If one tries 
to analyses this process by relating it to the linguistic description of 
vocabulary learning of the last chapter, pronunciation and spelling 
are probably acquired first, after the understanding of meaning, 
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control over morphological forms and syntactic links comes next 
and full semantic knowledge is last. Here too one can perhaps 
distinguish three stages, in ascending order of difficulty. 
The first is assured grasp of the underlying concept of a 
word, which is gained by meeting it with unchanged meaning 
again and again in different contexts, and using it oneself. 
The second is growing awareness of the relations into 
which a word enters with other words. These cover three areas: (1) 
collocations the verbs, nouns, adjectives or adverbs one might 
expect near the word, (2) the variety it belongs to in regard to 
medium, formality and attitudes, and (3) its place in a semantic 
field. 
The third is the gradual progress from nebulousness to 
relative clarity in one's understanding and confident use in regard 
to words which have a number of meanings, or for which there is 
no exact correspondent in English. 
7. Criteria in Selecting Vocabulary 
There are different criteria can be employed to select the 
particular words to be taught, but before dealing with this it is 
important to point out that every teaching  situation is different and so 
essential items in one context may be quite useless in another. The 
relative importance we attach to the various criteria about to be 
described below will therefore depend on our own teaching situation. 
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The criteria which may be used to select vocabulary are as 
follows (Rosa, (nd: 40) :  
a. Frequency  
It seems self-evident that it is sensible to teach the most 
frequent words in any language before the more unusual ones are 
taught as they are likely to be the most useful ones for learners of 
that language. The frequency is more complex matter that it looks, 
and it is unlikely that any syllabus or course book would want to 
stick to frequency lists alone. 
b. Range  
A word may be quite frequent, but a majority or even all of 
its occurrences might be in just one or two texts. In this case, 
although its frequency might look significant, its range might be 
quite small. The most useful words for the learner then are those 
which are frequents and occur across a wide variety of texts. 
c. Availability and/or expediency 
The words may be learnt or taught because they are seen to 
be of special relevance to particular situations in which the learner 
finds himself, or might find himself.   
d. Specific need/interest on the learners’ part and level 
It is possible for students to feel interested in different words 
to those suggested by the teacher or course book, something to be 
taken into account for the sake of motivation.in fact, their needs or 
23 
 
 
interest perhaps do not even coincide with those of the group or 
class.  
e. Learnability  
The difficulty, or lack of difficulty, a word presents may 
override its frequency and/or range, and decisions to bring forward 
or postpone the teaching of an item may be based on learnability. 
We can include words with some spelling difficulties, 
phonological difficulties, difficult syntactic properties or culture, 
impossibility of relating the item to one‟s world of experience or 
culture, words very close in meaning and difficult to separate and 
false friends. 
f. Cultural factors  
A further criterion to be considered is the question of cultural 
differences. Gairns and Redman think one drawback of word-
counts is that, being based on the utterances of native speakers, 
they will obviously reflect the cultural interests of these speakers. 
8. Types of Teaching Vocabulary  
There are many different kinds of tasks that teachers can set 
learners in order to help move words into long-term memory. The 
student should be given decision making tasks which are more or less 
cognitively demanding. In these activities students make decisions 
about words. According to Thornburry (2002: 93-98) mentioned there 
are some activities from least cognitively demanding to most 
demanding: 
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a. Identifying tasks means finding word may be hidden in text. Also 
listening out for particular words in spoken or recorded text is a 
form of identification activity. The author gives short an example 
about characteristic Mr Brown. Mrs Brown and Richard and 
proposes some questions: list all the clothes items you hear, raise 
your hand whenever you hear a clothes item, write clothes words 
under the appropriate person. Identification is also the process 
learners apply in tasks in which they have to unscramble anagrams 
(such as utis, snaje, eti- for suit, jeans, tie), or when they have to 
search for words in a „word soup‟, such as the following (also from 
Language in Use). 
b. Selecting task are cognitively more complicated activities than 
identification tasks, they mixed both recognizing words and 
making choices amongst them. In this tasks student have to choose 
„odd one out‟ and with this kind of activity there is no right answer 
necessary. The important is that learners are able to justify their 
choice, whatever their answer. A useful selecting task may be 
„choose... words from thus lesson to learn” and think how you will 
show in the next lesson you have learnt them. 
c. Matching tasks implicate first recognizing lexical and then pairing 
them with – for example – a visual object, a translation, an 
antonym, a synonym, a collocate, or just a definition. A kind of this 
activity is a memory game with matching called pelmanism. In this 
task word pairs or picture word matches are printed on individual 
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cards which are put face down in a random distribution. The 
learners take turn to pick up a card and search for the pair and also 
they try to remember the place of each card in order to help them 
find new pairs. 
d. Sorting tasks demand leaners to sort lexical into different groups. 
The category can either be given, or guessed. Thornbury (2002; 98) 
give two example activities: the first one student is to put these 
adjectives into two groups –positive and negative. In another one 
student are put words into four groups of these words each.  Then, 
think of a little for each group.  
e. Ranking and sequencing task want student to put the words into 
some kind of order. This may include arranging the lexical items on 
a cline: for example, adverbs of frequency (always, sometimes, 
often, occasionally, etc.). It may be a good idea for a ranking 
activity to ask learners to organize items according to their 
preferences. 
Mark Hancock (1998: 8) mentioned some ways to make a song 
into a learning task in vocabulary learning: 
a. Text reconstruction: erase all the words in the lyric or parts of it, 
and number each gap. Ask students to listen once, the try to 
reconstruct the text by saying the number and the word they think 
goes in that gap. Make it easier by giving first letters or specifying 
the part of speech of the word. 
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b. Lexical transformation: give students a copy of the text, but with 
words replaced by an antonym where possible. Ask students to 
convert the text to opposite and listen to check. Alternatively, you 
could ask students to prepare a transformed version of the song and 
perhaps sing it. They could replace words synonyms. 
c. Search: ask students to search the text for lexically-related words, 
synonyms, antonyms, hyponyms, or homonym. 
d. Lexical gaps: give students a copy of the lyric with gaps. Make 
sure that it is possible to fill the gaps by looking at the context. Ask 
them to fill the gaps by guessing, and then listen to check.  
Furthermore to the above, Scrivener (2005: 236-237) divided 
into two simple lexical practice activities are based. The first group 
concrete in discussion, communicative activities and role-play 
requiring use of the lexical items. The second group focuses in written 
tasks. Accordingly the author mentions various exercises focused on 
lexis: 
a. Matching pictures to lexical items; 
b. Matching parts of lexical items to other parts, e.g. beginning and 
endings; 
c. Matching lexical items to others, e.g. collocation, synonym, 
opposites, sets of related words; 
d. Using prefixes and suffixes to build new lexical items from given 
words; 
e. Classifying items into list; 
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f. Using given lexical items to complete a specific task; 
g. Filling in crosswords,    
B. The Nature of Media 
1. Definition of Media 
Haimich in Azhar (2006: 4) states that “medium is things that 
deliver information from source to the receiver”. Usman and Asnawir 
(2002: 11) said that “media is anything used to send messages from the 
sender”. In addition, Gagne and Briggs (2008: 4) in Arsyad Azhar‟s 
book said that “medium is device used delivering content of material 
which includes some of books, recorder, videos, film, photograph, 
picture, television and computer”.  Based on the statement above, it 
can be conclude that media is tool to support teaching learning process 
to deliver the material to the students.  
2. Types of Media 
There are a lot of media in teaching and learning process. 
“Media is the accessories that can send and transmits learning 
messages” (Azhar, 2003: 4). Those media can be classified in three 
kinds, they are: 
a. Visual aids, it is media of teaching that can be seen such as picture, 
flashcard, newspaper, etc. 
b. Audio aids, it is media of teaching that can be heard such as radio, 
music or song, tape, MP3 player, etc. 
c. Audio visual aids, it is media of teaching that can be seen and can 
be heard such as video clips, film, TV news, etc. 
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In addition, Seels and Glasgow cited in Azhar (2003: 33-34) 
kinds of media divided into two categories. They are: 
a. Traditional media 
       Traditional media are things that can be used to transmit a 
message from the sender to the receiver traditionally. They are: 
1) Silent visual projected, example: Opaque projection 
(invisibility), Overhead Projection, Slides and Filmstrips.  
2) A visual not projected, example: picture, poster, photos, charts, 
graphs, diagrams, exhibitions and information boards. 
3) Audio, example: recording disc, cassette tape, and cartridge. 
4) Multimedia presentation, example: slides plus noise (tape), 
multi-image. 
5) A dynamic visual projected, example: film, television, video. 
6) Print, example: textbooks, module, programmed texts, scientific 
magazines, period, and loose-leaf. 
7) Game, example: Puzzle simulation and board game. 
8) Realia, example: model, specimen (sample) and manipulative 
(maps, dolls) 
b. The latest media technology 
1) Media based on Technology, example: Teleconference, Distance 
school  
2) Media based on microprocessor, example: Computer assisted 
instruction, Computer game, Intelligence tutor system, 
Interactive, Hypermedia, and Compact (video) disc. 
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Based on the explanation above, the researcher was chosen song 
in video to teach materials in teaching vocabulary. The researcher used 
the audio visual media, the audio from the song and visual from the 
video with lyrics. But in class control the researcher use media in 
visual only, the researcher used textbook.  
C. Song Lyrics  
1. Definition of Song Lyrics  
According to Oxford Learners Pocket Dictionary defined “song 
that short piece of music with words that you sing”. Song in general is 
music for singing. Music can be used in the adult English as a second 
language (ESL) classroom to create a learning environment; to build 
listening comprehension, speaking, reading, and writing skills; to 
increase vocabulary; and to expand cultural knowledge. According to 
Oxford Leaners Pocket Dictionary defined “lyric is expressing direct 
personal feelings of or for singing”. Lyric also can be defined as words 
of song. From the explanation above, it can be concluded that song 
lyrics is music for singing with words to expressing to direct personal 
feeling.  
2. Song As Pedagogical Tool in Classroom  
Beatriz and Rosa (2013) explains that “songs create a pleasant 
atmosphere in class, they enhance relationships between classmates 
and it is a relaxed activity in which learners feel they can enjoy and are 
learning without pressure”. This provokes a students‟ desire on 
knowing more about the second language.  
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Harmer (2000: 242) states that “music is a powerful stimulus for 
students engagement precisely because it speaks directly to our 
emotions while still allowing us to use our brains to analyze it and its 
effects if we so wish”. Songs are a good resource for English teaching. 
Nellija (2011) “Music is an amazing tool for teaching 
languages”. It can serve a variety of functions in the classroom as well 
as at home. Music can set a mood. Music can signal a transition from 
one activity to another. Music can be a bonding experience. 
Neil (2011) in cited (Murphey,1992) claimed “songs can also be 
useful tools in the learning of vocabulary, sentence structures, and 
sentence patterns, not to mention their reflectivity of mother tongue 
culture”. 
3. Selecting of Music  
Songs should be carefully selected for the adult ESL classroom. 
Lems (1996) and Poppleton (2001), make the following suggestions: 
a. Song lyrics should be clear and loud, not submerged in the 
instrumental music. 
b. The vocabulary load for the song should be appropriate to the 
proficiency level. 
c. Songs should be pre-screened for potentially problematic content, 
such as explicit language, references to violent acts or sex, or 
inappropriate religious allusions.  
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Furthermore, Nellija (2011) stated that when choosing a 
recorded song to use in the classroom, the teacher should make sure 
that: 
1) The words are intelligible on first hearing, 
2) The speed of the song lends itself to sing-alongs,  
3) The instrumental music is not overly loud, 
4) The lyrics have been written in a natural speech rhythm, 
5) The vocabulary is appropriate (idioms, archaic phrases, etc.), 
6) The students can identify with the topic of the song, 
7) The song lends to meaningful language teaching, 
8) The song is suitable to the student age. 
4. Advantages  of Song Lyrics in Teaching and Learning Process 
There are many advantages in using songs in the language 
classroom as follows: 
a. Song and music can be used to help relaxing and focus in students, 
to enjoy movement and dance, and to bring back powerful 
memories. 
b. Song and music provide an appropriate atmosphere for both the 
teacher and students. It is create interesting and fun activities that 
everyone will enjoy.  
c. Song and music useful tool to improve language skills in the 
foreign language classroom. 
d. Music can change brain waves and make the brain more receptive 
to learning.  
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e. Song and music is extremely efficient in teaching proses because it 
develops and livens up all the language skills; listening, reading, 
writing, speaking and language in use. 
f. Song and poetry can be used for a wide variety of ESL learning and 
teaching activities. 
When teachers and students get used to using music in the 
classroom, it can be an amazing way for them to achieve success in 
English learning, Molinsky (2000), cited in Farmand and Behzad 
(2013) have some benefit music showed that:  
a. Improves memory 
b. Improves concentration 
c. Causes learning English to be fun 
d. Removes stress 
e. Improves a sense of community to a group 
f. Improves motivation 
5. Procedure Teaching Vocabulary Using  Song Lyrics 
Nellija (2011) mentioned that “Preparing songs for use in the 
classroom can be divided into 3 levels according the students language 
skills and ages. There are 3 levels as follows: 
a. Low level 
The students are handed the work sheets and told to think about 
what the missing words may be. They can look at the words at the 
button of the page and each word can be translated and the 
meanings are explained. The teacher has the students repeat the 
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words in chorus. After much discussion the music for the song is 
played. They choose the words that they think that will fill in the 
blanks. The music is played at least 4 times. 
Finally the correct words are written on the blackboard and the 
students mark their papers. Finally the music is played again and 
the students all sing along to the song with the correct lyrics. 
b. Intermediate level 
The students are handed the work- sheets and told to look at the 
words at the bottom of the page. The key words are translated and 
the meanings are explained. The teacher has the students repeat the 
words in chorus or individually. While the music is played the 
students work according the given tasks (fill in the blanks, 
complete the words, write letters, etc., from just listening to the 
music. The students work as individuals (in most cases) and the 
song is played 3 times. For homework the students memorize any 
new vocabulary, verses, ideas, etc. 
c. High level 
The students are told to fold the words at the button 
underneath immediately. There is no discussion and the song is 
played 2 times. The students must do the given tasks and use the 
vocabulary they think they hear. If it is acceptable the song is 
marked and those with the highest scores are given applause. The 
whole song (music, lyrics, ideas, message, etc.) is discussed and 
any vocabulary that is not known is to be memorized.  
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The Simple level is repetitive songs often contain 
grammatical and basic phonetic patterns, more difficult songs 
contain interesting vocabulary, but in songs for advanced learners 
you can find almost any language unit: homophones, homographs, 
homonyms, as well as typical fast speech pronunciation. 
6. Procedure Variations of Using Songs at the English Language 
Lessons 
There are some variations using song at the English language 
lessons (Neillja, 2011), that are: 
a. Preparation: Select a tape recorder of a song, or learn a song. 
Prepare an overhead transparency (or a poster, or a handout) of the 
words of the song. 
b. Procedure: Play the song on the tape (or sing it yourself). Show the 
words of the song and ask the students to follow the words and to 
sing while you play it again. Deal with any questions or confusion 
over meaning. Play the song again when you have another 5 
minutes, and help the students to learn it. 
There are some variation song lyrics in learning teaching 
English, it can be used by the teacher: 
1) Variation 1:  
Before playing the song, write on the board a selection of 
words and phrases from the song which you think will point to the 
meaning of song. Ask the students to copy the words down, and 
35 
 
 
then ask them what they think the song will be about. Play the song 
and ask the students to tick off the words as they hear them. 
2) Variation 2:  
Ask the students to choose a phrase in the song which they 
like and would like to remember. 
3) Variation 3:  
Give the students the text of the song with gaps in it. The 
gaps can be every tenth word or, perhaps, more usefully, about ten 
lexical or grammatical features (in a two or three minute‟s song) 
which you would like them to focus on. Play the song several times 
until the students, working in pairs, have completed their text. 
4) Variation 4:  
Ask the student to learn the text or a piece of the text by 
heart. 
5) Variation 5:  
Ask the students to complete the gaps in the text with their 
own rhyming words. 
6) Variation 6:  
Give out a complete text in which some of the words are 
wrong. The students listen and correct the text. 
7) Variation 7:  
Ask students to mime the characters and storyline of the 
song. Some songs (mainly intended for children) are designed for 
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this purpose, for example, „‟ Heads and shoulders, knees and 
toes‟‟. 
8) Variation 8:  
Ask the students to draw an expressive line while they listen 
to the song and then to explain it to their neighbor. 
9) Variation 9:  
Ask students to continue the text and add one or more 
paragraphs. 
D. Lecturing Technique 
1. The Definition of Lecturing Technique 
Brown and Race (2002: 16) explains that lecturing is a 
traditional form of teaching with the primary objective of imparting 
knowledge to leaners about a particular topic”. The teacher has to 
introduce topics, summarize the main points of the learning activity 
and simulate further learning. All these activities require the use of 
lecturing technique. Brown and Race (2002: 183) states that “lecturing 
is presenting in a comprehensive way a subject to a group of people, 
aiming at transferring knowledge and accommodating learning 
needs”. 
Based on explanation above, the researcher concluded that the 
lecturing technique is the traditional style of teaching still found in 
many schools and colleges.  
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2. The Process of Lecturing Technique 
The process of lecturing according to Brown in Gurpreet Kaur 
(2011) as follows: 
a. Intention  
The lecture‟s intentions may be considered to provide 
coverage of a topic, to generate understanding and to stimulate 
interest. Consideration of these goals of lecturing as also the 
knowledge of the earlier learning of the students are essential 
constituents of lecturing preparation. 
b.  Transmission  
A lecture sends a message verbally, extra verbally and 
nonverbally to the learners. The verbal messages may consist of 
definitions, descriptions, examples, explanations or comments. 
c. Receipt of information 
The information, meaning and attitude conveyed by the 
lecturer may or may not be perceived by the students. Attention 
fluctuates throughout the process of lecture.  
d. Output  
Any instructional strategy should lead directly to the 
objectives and interrelated goals for a course of study (Gropper, 
1976). So, the student‟s response or “output” is very essential in 
the process of lecturing and it may occur on immediate reactions 
to the lecture and lecturer.  
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3. The Procedures of Lecturing Technique 
The procedures of lecturing technique according to Brown 
(2000), they are: 
a. Use an introduction that will catch the listener‟s interest. 
b. Provide a brief overview of the lecture‟s content either verbally, 
with a handout, or through an outline on the chalkboard. 
c. Explain the material briefly. 
d. Allow the students to ask some question related to the materials. 
e. Determine the key points to be developed during the class session. 
When every nuance, detail, or instance of a topic is discussed, or 
when too many ideas are presented and not well developed, 
students often lose sight of the main idea. 
f. Ask for and answer students‟ questions. 
g. Close by restating the materials and give the task. 
Based on explanation above, the researcher used lecturing 
technique in teaching vocabulary. The researcher used song lyrics 
media in class experimental class and textbook in class control. There 
are three steps in teaching with lecturing technique. First, the 
researcher delivered the material to the students. Second, the 
researcher gives the opportunity to answer question session between 
the teacher and students. Third, the teacher gives the task to the 
students.  
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E. Previous Related Study 
The first previous study was conducted a thesis by Laila Safaatun, 
2015, English Education of IAIN Surakarta. The title is The Effectiveness 
of Song Lyrics to Tech Student‟s Speaking Ability of MTs Al Falah (An 
Experiment Research at the Eight Grade Students of MTs Al Falah in the 
Academic Year 2014/2015). It is experiment on junior high school. The 
design of the research is quasi used for collecting data that is used post-test 
and pre-test. There were two experimental groups: experiment class and 
control class. The experimental class taught using song lyrics as teaching 
media and the control class without song lyrics as what the teachers 
common give. The result of this study that the students taught using song 
lyric have higher achievement than the students taught without song lyrics. 
Song lyrics can be applied to teach students speaking ability for Junior 
High School.  
The second previous study was conducted a thesis by Hailda 
Rohmadin, 2015, English Education of IAIN Surakarta. The title is The 
Effectiveness of Using English Song in Teaching Listening at the Second 
Grade of MTs N Jatinom in 2014/2015 Academic  Year. In this research 
used a quasi-experimental. A quasi experimental was used because the 
researcher not randomly assign subjects to experimental treatments for a 
study. The researcher used post only design. The instruments were test and 
questionnaire. The result of this study can be concluded that the use of 
English questionnaire.  
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The third previous study was conducted a thesis by Arsida Sri 
Widayati, 2012, school of teacher training and education Muhammadiyah 
University of Surakarta. The title is Using English Mini lyrics 
Collaboration to Improve Student‟s Pronunciation in LPKM Mitra English 
Course Jatinom in 2011/2012 Academic Year. The research used 
classroom action research design. Data source from primary data and 
secondary data. Primary data is the data that are taken from: event, 
documents and informants or respondents. Secondary data are the data 
taken from books that related to the problem and also from the literature of 
the data. The result of this study, the researcher concluded that there is 
significant improvement from their pre-test and post-test. English songs 
Mini Lyrics collaboration can improve the students‟ pronunciation skill at 
the beginner class of Elementary school students in LPKM Mitra English 
Course.  
The three previous studies above give many benefit for the writer 
related to her topic. The first study showed that songs can be effective way 
to reach higher achievement in speaking ability. The second previous 
study also gives the benefit for this research; the students who were taught 
by using English song have positive response than using without song. The 
last previous study proved that song and mini lyrics was the most effective 
one. Thus these studies give input for this research that song can improve 
students‟ vocabulary mastery which can be the writer of this research.  
 
 
41 
 
 
F. Rationale 
There are two variables in this study, they are “song lyrics” as 
independent variable and “students‟ vocabulary” as dependent variable. 
This research focused on experimental research because the researcher 
intends to know how song lirycs is effectives to teach students‟ vocabulary 
for first grade of MAN Sukoharjo. Based on interview to English teacher, 
the students poor of vocabulary. The researcher need the media to teach 
students‟ vocabulary increased. 
Song lyrics have many advantages in learning teaching, as has been 
discussed from previously. Songs being a source of motivation, interest 
and enjoyment, it is much easier for students remember and imitation the 
language. Song lyrics contain words, expression of high frequency, 
repetition, the stress and intonation pattern of language. In the song lyrics, 
students was able to read the lyrics and indirectly encourages them to learn 
new words.  
Therefore, using song lyrics to vocabulary in learning teaching 
process can be applied. Vocabulary is one  of the basic skill of English 
which is important to the students have to master it. The basic element in 
teaching foreign language is learn how to communicate target language 
orally and written. There are many factors that cause the student‟s 
difficulties in learning vocabulary. One of them is method given by 
teacher. Using appropriate tools especially song lyrics to teach new 
vocabulary make students easier to remember and to understanding the 
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material in class. It is the great way for teacher to achieve success with 
their students in learning teaching vocabulary. 
Thus, it is suitable with purpose of this strategy is to allow student 
do the retention about new words that they find, so the new word will stay 
along in their mind through the song lyrics. The students increased their 
vocabulary with the media song lyrics. 
G. Research Hypothesis  
Kinds of hypothesis which are used here are: Zero hypothesis (Ho), 
is the hypothesis which state that there is not any significant effect of the 
object of the research. It is also called with Negative hypothesis and 
Alternative hypothesis (Ha), is the hypothesis which state that there is any 
significant effect of the object of the research. It is also called with 
positive hypothesis. The criteria of the test of hypothesis as follows: 
Ha: There is a significant effect of using song lyrics between students‟ 
achievement in vocabulary which is taught using song lyrics and without 
song lyrics at first grade of MAN Sukoharjo in academic year 2016/2017 
Ho: There is not any significant effect of using song lyrics between 
students‟ achievement in vocabulary which is taught using song lyrics and 
without song lyrics at first grade of MAN Sukoharjo in academic year 
2016/2017 
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CHAPTER III 
RESEARCH OF METHODOLOGY 
 
A. Research Design  
    In this research, the researcher used form of quantitative approach, 
because it emphasizes the systematic measurement and quantification of 
variables and the data that were gained numeric and was analyzed by used 
SPSS versi.17. The research design of the study was experimental 
research, seeks to determine if a specific treatment influences an outcome. 
 According to Ary et.al (2010:302) stated as follows:  
Experimental designs may also be classified according to how well they 
provide control of the treats to internal validity: pre-experimental, true 
experimental, and quasi experimental design. Pre experimental designs 
do not have random assignment of subjects to groups or other strategies 
to control extraneous variables. True experimental designs (also called 
randomized designs) use randomization and provide maximum control 
of extraneous variables. Quasi experimental designs lack randomization 
but employ other strategies to provide some control over extraneous 
variables. 
 In this research, the researcher decided to use the quasi-experimental 
nonrandomized control, Pretest-posttest design. The design is chosen 
because the setting does not allow the control and manipulation of the 
relevant variable. The quasi-experimental design describes in the 
following table: 
   Table 3.1 Nonrandomized Control Group, Pretest-Posttest Design  
Group Pre-test Treatment Post-test  
E Y1 X Y2 
C Y1 - Y2 
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 In this design, there are two groups each selected not randomly. 
From the result of pretest there are two groups, first group was given 
treatment and the second group no treatment. The group was given 
treatment called experimental group and the group not given the treatment 
called control group. Before giving treatment, the researcher gives pre-test 
to both of classes. Then, the researcher teaches the students in 
experimental class by using song lyrics and in control class without using 
song lyrics or text book. 
B. Setting of the Research 
The research was done at the first grade students of MAN 
Sukoharjo wich is located at Sukoharjo from 15 
th 
April until 23 
th
May 
2017.This research will be conducted on the second semester in the 
academic year of 2016/2017.  
Table 3.2 The Time of Schedule 
NO 
  
  
Activity 
  
  
Month/ Date 
  
April May 
29
th
 2
th
 9
th
 16
th
 23
th
 30 
th
 
1 Try out the test             
2 Pre-test             
3 Treatment 1             
4 Treatment 2             
5 Treatment 3             
6 Post-Test             
 
C. The Population and Sample 
Population as quoted by Arikunto (2006:108) is a “set or collection 
of all elements consisting one or more attribute of interest”. Scott and 
Deirde (2009: 29) argued that “population is the universe of people to 
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which the study could be generalized, and a sample is the subject of people 
from the population who will participate in the current study”. In this 
research, the population is the whole students of the first grade at MAN 
Sukoharjo, they are 214 students that are divided into three classes namely 
class sciences, religion and social. In this research, the researcher 
determined the sample by using cluster random sampling technique in 
which every class or unit has an equal chance of being selected from the 
frame or list. The researcher used lottery to chosen the two classes for the 
sample. Arikunto (2006:180) state that the step used in lottery can be done 
as follows: 
a. Making the list of all classes 
b. Writing each class name on small paper 
c. Enrolling the paper 
d. Rolling the rolled paper into box 
e. Shaking the box and taking three rolled papers  
The samples of this research was X religion as the experimental 
class, which taught by using song lyrics and X social 3 as the control class 
which taught by text book.  
D. Research Variables  
Arikunto (2006: 139) argued that “all experiments have one 
fundamental idea behind them; to test the effect of one or more 
independent variables on a dependent variable (it is possible to have more 
than one dependent variable in experiments)”.  
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In this study there are two variables. They are Independent 
Variable (x) and Dependent Variable (y). 
1. The independent variable (x) 
Independent variable is variable that affect or is the cause of the 
change or the appeared of dependent variable. The independent 
variable of this research was the use of song lyrics to teach vocabulary.  
2. The dependent variable (y) 
The dependent variable is the response or the criterion variable 
presumed to be caused by or influenced by the independent treatment 
conditions and any other independent variables (Creswell, : 217)”. 
Dependent variable in this study was the use of vocabulary 
achievement score of students for the first grade of students at MAN 
Sukoharjo. 
E. The Technique of Collecting Data  
In this research, the researcher used test to collect the data. The test 
was used to know the effectiveness of song lyrics towards students‟ 
vocabulary at first grade of MAN Sukoharjo. The test is the main 
technique in collecting data. 
1. Try Out of the Test  
Arikunto (2006: 150) states “the process to collect the data is 
stated by giving assessment to the students”. The researcher gives a 
test in before and last meeting after class finish in the treatment. 
The teaching process of vocabulary uses song lyrics in experiment 
class.  
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The test was used to find out whether the effectiveness of 
using song lyrics in teaching vocabulary. These tests were applied 
in class to find out the score of the students achievement in 
vocabulary. The items of pretest and posttest arranged appropriate 
with competency of the material that given by the teacher. The 
tests were conducted as follows: 
a. Pre-test 
The pre-test for the students is carried out to get their 
score. The students were given a multiple choice test about 
vocabulary. It is to know students‟ ability about vocabulary. 
b. Post-test 
The post-test is given in multiple choices also. This test 
was conducted to know the improvement of students‟ ability in 
vocabulary after the researcher given treatments to the students.  
2. Validity of the Test 
“The validity is a measurement which shows validity of the 
instrument. It is a condition in which a test can measure what is 
supposed to be measured” (Arikunto: 150). In order to make the 
test materials have high validity the researcher only used a written 
test in multiple choice tests. Before giving the test to the students, 
the test materials were checked whether or not they would test 
about the vocabulary knowledge to the students. 
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The validity of the test material in this study would be 
checked through by used SPSS ѵ.117.0 to do validity of the test, 
the steps of program SPSS 17 are: 
a. Open program SPSS 17 for windows. 
b. Turn on variable view and define each column as shown below: 
 
Picture 3.1 The Variable View in SPSS 
c. After filling Variable View, clikc Data View, and fill in the 
data tabulation of test. So, that looks like the followings: 
 
Picture 3.2 The Data View in SPSS 
d. Clikc the Analyze menu, select Correlate, and select Bivariate. 
 
Picture 3.3 The Analyze Menu in SPSS 
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e. After that will be appear dialog box Bivariate Correlate. Move 
all items (item 1 to 30 and Score total) to the Variables box. In 
the Correlation Coefficients select Pearson, on the Test of 
Significance select the Two-Tailed, then select the Flag 
significant correlation: 
 
Picture 3.4 The Bivariate Correlations in SPSS 
f. Click OK, to end the command. See appendix to result the 
validity. 
 
Picture 3.5 The Output Result of Validity in SPSS 
The result intreretations of output validity test: 
To identify whether an item test was valid or not, can be done 
by looking at the value of the significance or compare the value rxy 
with r table product moment.  
Based on the the significant value obtained by the sig.(2-
tailed) of 0.00 <0.05, so it can be concluded to item 3 was valid. In 
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this research the r table product moment 5% significance with N = 
30, then the value will be r-table product moment equal to 0.361. 
Based on the count value obtained rxy 0,483 > r-table product 
moment 0,361, so it can be concluded that item 3 was valid. There 
are 20 items was valid in the result of test.  
3. Reliability of the Test 
The criteria of good test included at least the instrument 
should be valid and reliable. According to Arikunto (2006: 178), 
states “the reliability coefficients indicate the degree to which the 
result on a scale can be considered internally consistent, or 
reliable”. After the valid items are determined, the researcher 
needed to measure the reliability of the instrument. The reliability 
of the test material in this study was checked through by used 
SPSS ѵ.117.0 to do reliability of the test, the steps of program 
SPSS 17 are: 
a. Turn on the SPSS program and select the Variable View, 
furthermore, in the Name write item_1 to item_30. In the 
Decimals change all is the number 0. 
 
Picture 3.6 The Variable View in SPSS 
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b. Click the Data View fill in the answer of the test. 
    
Picture 3.7 The Data View in SPSS 
c. Select Analyze, and then click Scale, and then click the 
Reliabliy Analyze: 
 
Picture 3.8 The Analyze Menu in SPSS 
d. Then a new dialog box will appear with the anme of 
Reliability Analyze, and then enter up to items: item-1 until 
20 to box, then in the Model select Alpha. 
 
Picture 3.9 The Reliability Analysis in SPSS 
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e. The last step click OK to terminate the command, after which it 
will appear SPSS output, as follows: 
  Table 3.3 The Result of Reliability  
Reliability Statistics 
Cronbach's Alpha N of Items 
.846 20 
  
Arikunto (2006: 276) mention the criteria of reliability coefficient. 
In the below are the criteria of reliability: 
Table 3.4 The Criteria of Reliability  
0.80 < r11 = 1.00 Very high reliability 
0.60 < r11 = 0.80 High reliability 
0.40 < r11 = 0.60 Fair reliability 
0.20 <r11 = 0.40 Low reliability 
0.00 <r11 = 0.20 Very low reliability 
 
From the output of Reliability Statistics obtained Cornbrash‟s 
Alpha value 0.846 > 0.80, based on the basis of decision-making in the 
reliability test can be conducted that this research instrument reliable, 
where as a very high level of reliability.  
F. The Technique of Analyzing Data  
Test was used by the researcher in collected the data. The data 
from the test was gained to find out the result of students‟ vocabulary by 
used English song lyrics which applied in the experiement class, then 
without English song lyrics in the control class. It is otained from X agama 
as an experimental class and X IPS 3 as an controlled class of MAN 
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Sukoharjo. In the research, the reseracher used T-test to find out the 
differences between students‟ score which are taken from pretest and post-
test in both of classes. Before calculating the T-test, the researcher first 
meansure data description and pre-requisite test. Moreover, the researcher 
used SPSS ѵ.17.0 for Windows software to analize data description, 
normality test and homogenity test.  
1. Data Description 
The data description was used to analyze the students‟ 
vocabulary score from pre-test and post-test. The data description 
consists of mean, median, mode and standard deviation of the 
vocabulary score.  
a. Mean. Mean is the average value of data group. It is gained from 
summing up all individual data of the group and dividing it by the 
total of the individuals. 
b. Median. Median is the central value of a data group. It is gained by 
picking the middle value of the data ranged from the lowest to the 
highest or inversely. 
c. Mode. Mode is the most frequent value of a data group. It is gained 
by counting the similar data and finding the highest.  
d. Range. Range is the gap between the highest and the lowest value 
in a data group. It is gained by subtracting the highest value with 
the lowest value.  
e. Standard deviation. Standard deviation is the distance of an 
individual value from the mean. 
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The researcher used program SPSS 17 to analyze the data 
description, the steps of program SPSS 24 are: 
1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line control and second line is 
experimental. As follow: 
 
Picture 3.10 The Variable View in SPSS 
6) Open data view, input the data in the variable. As follow: 
 
Picture 3.11 The Data View in SPSS 
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7) Click Analyze → Description Statistics → frequencies 
 
Picture 3.12 The Frequencies in SPSS 
8) Click Statistics, then checklist Mean, Median, Mode, Sum, Std. 
deviation, variance, and range. As follow: 
 
Picture 3.13 The Frequncies Statistic in SPSS 
9) Click continue → Charts → checklist Histograms → continue 
 
Picture 3.14 The Frequncies Charts in SPSS 
10) Click OK. 
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2. Pre-requisite Test 
Before determine of the statistical analysis technique, it was 
examined the normality and homogeneity test of the data.  
a. Normality Test 
Normality test was done on two classes; those are 
experimental class and control class. Normality test is used to 
know whether the data from both sample groups which is 
examined comes from the population of normal distribution or not. 
The researcher used SPSS ѵ.117.0 to do normality test which is 
Analyze-Descriptive Statistic-Explore-Plots Normality Plots with 
Test, the steps as follows: 
1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line control and second line is 
experimental. As follow: 
        
Picture 3.15 The Variable View in SPSS 
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6) Open data view, input the data in the variable. As follows: 
        
Picture 3.16 The Data View in SPSS 
7) Then click Analyze → Descriptive Statistics → Explore. As 
follows: 
 
Picture 3.17 The Anlyze Menu in SPSS 
8) Dialog explore, click control and experimental variable then 
click plots as follow:  
 
Picture 3.18 The Explore in SPSS 
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9) Then input into dependent list. Then checklist the normality 
plots with tests as follow: 
 
Picture 3.19 The Explore: Plots in SPSS 
10) Click continue → OK 
b. Homogeneity Test  
After normality test gives indication that data is distributed 
normally, so it needs to do homogenty test. Homogeneity test used 
to know whether the population has homogeneity or not. If the 
significant value ρ> 0.05, it means that the population has 
similirity. The researcher used SPSS ѵ.17.0 to do homogenity test 
which is Analyze-Compare Means-One Way ANOVA-Option- 
Homogeneity of  Variance, the steps as follows: 
1) Open program SPSS 24 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line posttest and second 
column class. 
4) Change the column of decimals column becomes 0. 
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5) Write the label column in first line score posttest and second line 
is class. As follows: 
   
Picture 3.20 The Variable View in SPSS 
6) Click values column 
7) Click value and write 1 after it write experimental in label 
column.  
8) Click add, as follow: 
 
Picture 3.21 The Value Labels in SPSS 
9) For other class write 2 in value and control in label column.  
10)  Click ok, as follow: 
 
Picture 3.22 The Value Labels in SPSS 
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11)  Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
    
Picture 3.23 The Data View in SPSS 
12)  Click analyze → compare mean → One-Way ANOVA 
    
Picture 3.24 The One-Way ANOVA in SPSS 
13) Click options, checklist in homogeneity variance test → 
continue. 
 
Picture 3.25 The One-Way ANOVA: Options in SPSS 
14) Click OK. 
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3. Hypothesys T-Test  
For hypothesis test, the researcher used t-test to find out whether 
there is significant different between experimental class and control 
class in this study. The researcher uses SPSS ѵ.117.0 to do hypothesys 
t-test, the steps follows: 
1) Open program SPSS 24 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line posttest and second column 
class. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line score posttest and second line is 
class. As follows: 
 
Picture 3.26 The Variable View in SPSS 
6) Click values column 
7) Click value and write 1 after it write experimental class in label 
column. 
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8) Click add, as follow: 
  
Picture 3.27 The Value Labels in SPSS 
9) For other class write 2 in value and control class in label column.  
10) Click ok, as follows: 
 
Picture 3.28 The Value Labels in SPSS 
10)  Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class 
 
Picture 3.29 The Data View in SPSS 
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11)  Click Analyze → Compare Mean → Independent Samples T-test. 
 
Picture 3.30 The Independent-Samples T Test in SPSS 
12)  Click defines groups, input 1 for group 1 and 2 for group 2 → 
continue. 
 
Picture 3.31 The Independent-Samples T Test: define groups 
in SPSS 
13) Click OK.  
After gained the t-test, the researcher compares T-test and T-
table. Testing hypothesys uses criteria with significant degree 0.05. 
The conclusions is gained as follows: 
Ho is accepted if (to < tt ) in significant degree 0.05 
Ha is accepted if (to > tt ) in significant degree 0.05 
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Ha There is a significant effect of using song lyrics between 
students‟ achievement in vocabulary which is taught using 
song lyrics and without song lyrics  
H0 There is no a significant effect of using song lyrics between 
students‟ achievement in vocabulary which is taught using 
song lyrics and without song lyrics 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Findings 
The research was done in experimental and control class. The 
experimental class taught by using song lyrics and the control class by text 
book. After presented the materials to both experimental and control class, 
the researcher measured students‟ vocabulary by using a test. The test was 
done in two classes; those are X agama as an experimental class and X IPS 
3 as a control class. The researcher got the data from objective test which 
was multiple choice forms of the experimental class and control class. The 
test consisted of 20 test item multiple choices. The accumulation of the 
correct answer was multiplied by 5. So, it was accumulated to 100 points 
of the test.  
In teaching learning process, there are some detail difference 
teaching process between experimental class and control class as follows: 
Table 4.1 The Differences Data of Learning Process 
Class  Situation in Process Learning Interesting findings 
Control class 
(30 students) 
 The students pay attention to 
the teacher‟s instructions when 
the material was being 
explained. 
 The students give respond 
when the teacher asks. 
 The students record the 
important things what the 
teacher said.  
 The students answer and do 
the teacher‟s question.   
 Students who answer 
teacher questions are 
only about 5 until 10 
students of entire 
student. 
 The atmosphere is 
monotonous, 
because many 
students are sleepy. 
Experimental 
class (30 
 The students are handed the 
work sheets and the teacher 
  The students are 
enthusiastic to guess 
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students) ask the possibility what the 
missing word may be.  
 The teacher asks the students 
to translate and explain the 
meaning of worksheet. 
 After the discussion, the song 
was played. The song is 
played at least 3 times. 
 The students pay attention of 
the teacher‟s instructions to 
listen audio song. 
 The students do fill in the gaps 
as they listen in the worksheet.  
 Finally the correct words are 
written on the white board and 
the students mark their paper.  
 The teacher was explained 
more detail for the difficult 
word. The teacher has the 
students repeat the words in 
chorus. 
 Finally, the song was played 
again and the students all sing 
along to the song with the 
correct lyrics. 
the missing word. 
 The students pay 
attention listen the 
song to complete the 
missing word.  
 The students feel 
enjoy the process 
teaching learning, 
almost all of them 
concentration to 
listen the song. 
  Many students ask 
about the difficult 
words. 
 The students feel 
enjoy sing along to 
song together. No 
sleepy students. 
 There is an increase 
the new vocab after 
learning.   
 
From the table above, it is known that the students in experimental 
class more participate and activeness than the control class. The 
atmosphere in experimental class is livelier than the monotonous control 
class.  
1. Analyzing Description  
The find out whether the effectiveness of using song lyrics in 
teaching vocabulary, the researcher was used test. The tests are pre-test 
and post-test. The pre-test was given before the treatments and the post 
test was given after the treatments of both classes. The result of pre-
test and post-test of both classes can see in the table 4.2: 
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Table 4.2 The Result of Pre-Test and Post-Test in Control Class 
No Data type Score of Test 
Pre-test Post-test 
1 Mean  62.33 70.00 
2 Minimum  50 55 
3 Maximum  75 85 
4 Mode  50 70 
5 Median  65.00 70.00 
6 Std. Deviation 9.625 6.433 
Based on the table above is known that the mean of pretest result in 
experimental class is 62.33. The mode of pre-test is 50, the median is 
65.00 and the minimum score is 50. It is indicate the students‟ prior 
knowledge about vocabulary in control class is low under the minimal 
criteria amount 76. 
 Meanwhile, the mean result of post-test in control class showed 
increased score from 62.33 up to 70.00 with minimum score is 55 and 
the highest score is 85. The mode increased from 50 up to 70. The 
score is low, because the score still below from the minimal score of 
mastery. The next explanation is the result of pre-test and post-test in 
experimental class. It can be seen at table 4.3:  
Table 4.3 The Result of Pretest and Posttest in Experimental Class 
No Data type Score of Test 
Pre-test Post-test 
1 Mean  63.17 80.50 
2 Minimum  30 70 
3 Maximum  85 95 
4 Mode  50 80 
5 Median  67.50 80 
6 Std. Deviation 12.831 6.208 
 
Based on the table above shown that the mean of pretest result 
in experimental class is tend to be low, that is 63.17 with the highest 
score is 85 and the lowest score is 30. This shows that the average of 
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students‟ initial knowledge about vocabulary is still low.  The mode of 
pre-test is 50 and the median is 67.50, it is also showed that the prior 
knowledge is low. Meanwhile, the mean result of post-test in 
experimental class showed increased score from 63.17 up to 80.50 
with minimum score is 70 and the highest score is 95. In other word, 
the students‟ score ware increased after the treatment given by the 
researcher. The highest score is 95 and the mode is 80, it is indicates 
that vocabulary in experimental class was increased. 
From the pre-test of both classes known that the prior 
knowledge‟ students was relatively the same, those are still low. The 
mean from the both classes are 62.33 for control class and 63.17 for 
experimental class. After the researcher given treatments and do the 
post-test in both of class, there was different between the experimental 
class and control class. The different can be seen from the means of 
post-test and pre-test which shows increase trend of score in both 
classes.  
B. The Analysis of Data  
The researcher was done the test to find out the result of students‟ 
vocabulary by using English song lyrics which applied in the experiement 
class, then without English song lyrics in the control class. The normality 
and homogeneity result can be described as follows: 
1. Normality of Test 
Testing normality in this research used Kolmogorov-Smirnov 
method in SPSS v.17 to counted the normality of pre-test and post-test. 
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The normality test used to know the population of sample data is normal 
or not.  The normality test was counted by using SPSS v17 in 
Kolmogorov-Smirnov test. Hypothesis in the test are: 
H0 The sample is from a normally distributed population 
H1 The sample did not come from a normally distributed population 
 
The criteria normality test Kolmogorov-Smirnov Test is valid if the 
significant value of the test results indicates p > α, then the sample is 
from a normally distributed. The value of alpha (α) is 0.05. The result of 
normality test from the pre-test and post-test in experimental class and 
control class are presented as follows: 
Table 4.4 Normality Pre-Test and Post-Test Result Both of Classes 
  The 
result of 
pre-test 
control 
class 
The 
result of 
post-test 
control 
class 
The result 
of pre-test 
experime
ntal class 
The result 
of post-test 
experiment
al class 
1 Kolmogor
ov-
Smirnov Z 
1.208 1.208 1.111 1.089 
2 Asymp.Si
g (2-
tailed) 
0.108 0.108 0.169 0.187 
 
From the table 4.11, it can be seen that score pre-test and post-test 
from both of classes is normal p > 0.05, Ho accepted. So, it can be 
concluded that the pre-test and post-test of the control class and the 
experimental class data is normal.  
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2. Homogeneity Test 
Based on the calculation of normality, the researcher got the result 
that all data in pre-test and post-test of both experimental class and 
control class have been distributed normally. The next step of 
calculation was to find the pre-test and post-test homogeneity of the data 
by used SPSS v.17. The test would be homogeneous if the calculation of 
the result is higher than Kolmogorov-Smirnov table with the critical 
points of 30 = 0.242. The result of homogeneity test of the data is 
presented as follows: 
    Table 4.5 Homogeneity Pre-test and Post-test Result of Both Classes 
Data  Levene Statistic  df1 df2 Sig. 
Pre-test 2.802 1 58 0.100 
Post-test 0.088 1 58 0.768 
From the table above, it is shows that the significance of pre-test 
and  post-test result between experimental class and control class are 
0.100 and 0.768. Therefore, it can be concluded that the data of pre-test 
and post-test are homogeneous because the data result are higher than 
0.05. So, it was shown that both of the groups are homogeneous. 
Based on the pre-requisite test statistical analysis, found that the 
data normality distributed and homogeneous. Therefore, next, the data 
was analyzed by using T-test formula. This technique is useful to prove 
statistically whether there is any significant difference between students‟ 
vocabulary achievement in experimental and control class. The 
experimental class was X variable and the control was Y variable.  
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3. Hypothesis T-Test 
To find out whether there is significant difference between 
experimental class and control class, the researcher used t-test 
Independent Sample T-Test in SPSS v.17. The researcher used the score 
pre-test and post-test both of classes in Independent Sample T-Test.  
The criteria of the tests of hypothesis as follow: 
Ha There is a significant effect of using song lyrics between 
students‟ achievement in vocabulary which is taught using song 
lyrics and without song lyrics.   
Ho There is no significant effect of using song lyrics between 
students‟ achievement in vocabulary which is taught using song 
lyrics and without song lyrics 
The criteria of T-Test are significant if the t-score higher than t-
table by using 5% alpha significant.  The alpha value was used is 0.05 of 
significance. The researcher was done T-Test in pre-test and post-test. 
The result of T-Test can be seen in table below: 
Table 4.6 The Result of Independent Sample T-Test in Pre-test and 
Posttest Both of Classes 
 T Sig (2-tailed) 
Pre-test -0,316 0.754 
Post-test 6.433 0.00 
In the results of the two tests above, can be taken as follows: 
1. The result of pre-test in experimental class and control class is same, 
because in T-Test of pre-test from the two classes obtained the value 
of Sig. (2-Tailed) is 0.754. The value 0.754 is higher than α (0.05). It 
is shows that the students have the same ability in pre-test.  
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2. The result of post-test in experimental and control class is different, 
because in T-test of post-test from two classes obtained the value of 
Sig. (2-Tailed) is 0.00. The value 0.00 is less than α (0.05). It is 
shows that the students‟ ability is different after given treatment. It is 
can be concluded that Ho was rejected and Ha accepted which means 
that there is a significant effect of using song lyrics in vocabulary 
between students‟ achievement which is taught using song lyrics and 
without song lyrics.   
C. Discussion 
This title of research is “ The Effectiveness of Song Lyrics to Teach 
Students‟ Vocabulary (An Experimental Research) for First Grade 
Students of MAN Sukoharjo in The Academic Year 2016/2017.The  
research is quantitative approach, which are conducted in order to find out 
whether how effective is song lyrics in teaching vocabulary in MAN 
Sukoharjo.   
For achieving the objectives of this research, the researcher did three 
steps to collect the data. The first step was administered pre-test to the 
students. It intended to know the students‟ vocabulary before taught by 
using song lyrics. Then, the researcher gave the treatment to the students 
by teach vocabulary using song lyrics in experimental class. Then, 
researcher did treatment three times in five meetings with different song 
title and lyrics. The last one was collected post-test. It was intended to 
measure students‟ vocabulary after getting the treatment. The research 
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wanted to know whether there was any improvement or not after did the 
treatment by using song lyrics.  
In the control class, the researcher uses strategy used by the teacher, 
which is text book and continued with the exercise questions. The 
researcher uses the text book to teach students. The researcher also took 
pre-test and post-test. The pre-test is done to determine the level equality 
of vocabulary students in both classes.  
The students of experimental class more active and enthusiastic when 
the learning process. The atmosphere is pleasant, the students feel enjoy 
and they are learning without pressure. They are enthusiastic to ask the 
meaning of difficult word. There are no students feel sleepy, they are 
enjoy to sing song together. Meanwhile, situation in control class is 
monotonous. The students felt sleepy and bored. Students who answer 
teacher questions are only about 5 until 10 students of entire student. The 
atmosphere is monotonous, because many students are sleepy.  
1. The Implementation of learning process and the collected data 
In this research, the song lyrics applied in X religion as 
experimental class and X social as control class uses strategy used by 
the teacher, which is text book and continued with the exercise 
questions. The researcher was directly as teachers in experimental 
class and control class. The number of students for each sample class 
follows: class X religion as experimental class there are 30 students 
and X social 3 as control class there are 30 students also.  
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Each sample class, either controlled class or experimented class, 
does the same test question pre-test at the first meeting and the post-
test at the last meeting. The treatment of experimental class used song 
lyrics or fills in the gaps the missing word. Meanwhile, in the control 
class, students are only given an explanation of difficult word from the 
text book and did the exercise questions.  
The process teaching learning in experimental class used syntax 
of song based learning. This syntax adopted from Adam J. Simpson 
2015 in journal with titled is “How to Use Songs in the English 
Language Classroom”. The implementation of process teaching 
learning as follows: 
a. Listen to the song. 
The learning was start by just listening. It is supposed to be 
a fun activity. The teacher played the song “I Promise” by 
Harris J. the students must be listened and let them enjoy the 
music. 
b. Ask some questions about the title 
The teacher gives such questions to start the conversation. 
The teacher make group, one group consist about three or four 
students. Every group gives the argument about the content of 
song. 
c. Listen to the song with lyrics  
The teacher gives a lyrics worksheet to the students. The 
students must be attention and fill in the gaps as they listen. The 
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song is played at least 3 times. The student must be completed 
the missing word in worksheet.   
d. Focus on vocabulary 
After the students complete the worksheet, the teacher was 
corrected the missing word and the students mark their paper. 
The teacher explain more detail the difficult words about the 
synonym, antonym or illustrating with other examples. So, the 
students can make the conclusion about the contents of the song. 
The students more enthusiastic to follow the process teaching 
learning in the experimental class with song based learning. Song 
creates a pleasant atmosphere in class, it is enhance between their 
classmate and it is relaxed activities in which learners felt enjoy and 
learning without oppression (Beatriz and Rosa, 2013: 24). Used song 
lyrics in the classroom give students‟ good atmosphere. The students‟ 
condition in experimental class who were taught using song lyrics was 
more fun and interested with the learning process. Song lyrics is 
appropriate for teach vocabulary because have some benefit, that are 
(1) the students can improves memory; (2) improves the concentration 
of the students; (3) make learning English to be fun; (4) removes stress 
and ; (5) improves the motivation (Molinsky, 2000). 
2. The influence of song lyrics to students’ vocabulary 
The influence of song lyrics to students‟ vocabulary can be seen 
and analyzed through by result of post-test. The result of post-test from 
two classes is different. The means of the experimental class which 
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used treatment song lyrics is 80.50 and the means of control class 
which used text book is 70.00. The experimental class gets results tend 
to be higher than the control class. The data can be seen as follows: 
 
Picture 4.1 The Diagram Comparison of Pre-Test and Post-Test Score 
The graph above shown that the average grade of each class 
increases after being treated, both control classes and learning 
strategies used by teachers and experimental classes using song lyrics. 
The test of normality in this research used Kolmogorov-Smirnov 
method in SPSS v.17 to count the normality of pre-test and post-test. 
The result of pre-test and post-test from both of classes is normal p > 
0.05, Ho accepted. So, it can be concluded that the pre-test and post-
test of control class and experimental class data is normal. The next 
step of calculated was to find the pre-test and post-test homogeneity of 
the data. The result of pre-test and post-test are homogeneous because 
the data result are higher than 0.05. So, it shows that both of the groups 
are homogeneous. 
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The result of post-test in experimental and control class is less than 
α (0.05). It is shows that the students‟ ability is different after given 
treatment. It is can be concluded that Ho was rejected and Ha accepted 
which means that there is a significant effect of using song lyrics in 
vocabulary between students‟ achievement which is taught using song 
lyrics and without song lyrics. 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
A. Conclusions  
The objective of this research is to find out whether how effective 
is a song lyrics in teaching vocabulary for first grade students of MAN 
Sukoharjo in academic year of 2016/2017. In order to gain the objective of 
the research, the researcher conducted an experimental research. From the 
data analysis using SPSS software, it is shown that teaching vocabulary 
using song lyrics is appropriate to be implemented in the classroom. 
A Song lyric is effective to teach vocabulary. The students who 
taught using song lyrics can enrich and explore the new word in the song. 
It can be seen from the test hypothesis shows that the value of Sig.(2-
tailed) is 0.00 < 0.05, in significance 5% is 0.05. Then, the appropriate 
basis of a decision in a test independent of sample t-test, it can be 
concluded that Ho was rejected and Ha accepted which means that there is a 
significant effect students‟ achievement in vocabulary which is taught 
using song lyrics and without song lyrics. 
Therefore, a song lyric is effective to enrich students‟ vocabulary 
especially for first grade students of MAN Sukoharjo. 
B. Implications  
The result of the research shows that a song lyric is effective to 
teach vocabulary for first students of MAN Sukoharjo in academic year 
2016/2017. The use song lyrics is able to make the students achievement 
 78 
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in vocabulary test higher than text book which used by the English teacher 
in MAN Sukoharjo.  
The use of song lyrics can help the teaching and learning process 
run well. The students are able to gain the vocabulary in song lyrics 
especially in word classes by listening, looking and understanding the 
vocabulary which are given by the teacher. The teacher will be easier in 
explaining the meaning and speaking of word. Use song lyrics can helps 
easier students to understanding the meaning and how to speak the words. 
In addition, song lyrics create fun situation. It makes the students enjoy the 
teaching process. So, by using song lyrics hoped that the teaching and 
learning process especially in vocabulary class will be affective. 
Therefore, the students‟ vocabulary can be achieved effectively.  
C. Suggestions 
Here are suggestions the researcher delivers for future studies. 
Hopefully, the suggestions are useful for readers in general and researchers 
in specially. The suggestions are as follows: 
1. To the Teacher 
Based on the result of this research, English teachers of MAN 
Sukoharjo are suggested to use song lyrics to facilitate teaching 
vocabulary since it has proven that song lyrics is effective to enrich 
students‟ vocabulary. Therefore, the teacher should be well prepared 
the material that will be taught to students before they enter the 
classroom.  
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2. For students 
For students, it is suggested to enrich their vocabulary size through 
song lyrics if they want to improve their vocabulary. Use song lyrics 
can make students to be an autonomous learner. Students will have 
good habit if they are comfort when finding new word while listening 
to music. 
3. For Other Research  
This researcher is hoped to be the experience in teaching learning 
process, especially in teaching vocabulary. The researcher also hoped 
this paper can be a little contribution to teach English listening. Other 
researcher can develop with their other material which is suitable for 
the teaching learning process of English lesson. However, this 
research can be starting point to investigate the topic more complete. 
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Appendix 1 
 
The List Name of Students in Experimental and Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
NO  
CODE 
EXPERIMENTAL 
CLASS 
NO 
CODE CONTROL 
CLASS 
1 AKK 1 AK 
2 ANAS 2 AMS 
3 AUNZ 3 ANL 
4 ANR 4 DSB 
5 AL 5 DA 
6 DKS 6 EDFA 
7 ESU 7 FRK 
8 FNN 8 F 
9 FH 9 FDS 
10 HUM 10 FBHR 
11 HPP 11 FS 
12 FDW 12 I 
13 IKW 13 L 
14 IZNA 14 MNH 
15 IAW 15 MNAL 
16 KTJ 16 MAYW 
17 NAMR 17 MBSA 
18 NAA 18 NPO 
19 RAAR 19 NK 
20 RUH 20 NE 
21 RRL 21 NSRS 
22 RGR 22 PPI 
23 SSIA 23 RPA 
24 SAK 24 RMR 
25 SIP 25 SNF 
26 SP 26 SR 
27 SNO 27 YFN 
28 YSM 28 YA 
29 YCAR 29 ZO 
30 ZSMTT 30 ZM 
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SILABUS MATA PELAJARAN 
SEKOLAH MENENGAH ATAS/MADRASAH ALIYAH/SEKOLAH 
MENENGAH KEJURUAN/MADRASAH ALIYAH KEJURUAN  
(SMA/MA/SMK/MAK) 
 
 
 
MATA PELAJARAN 
BAHASA INGGRIS 
 
 
 
 
 
 
KEMENTERIAN PENDIDIKAN DAN KEBUDAYAAN 
JAKARTA, 2016 
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I. KOMPETENSI DASAR, MATERI, DAN KEGIATAN 
PEMBELAJARAN 
A. Kelas: X 
Alokasi waktu : 2 jam pelajaran/minggu 
Kompetensi Sikap Spiritual dan Sikap Sosial dicapai melalui 
pembelajaran tidak langsung (indirect teaching) pada pembelajaran 
Kompetensi Pengetahuan dan Kompetensi Keterampilan melalui 
keteladanan, pembiasaan, dan budaya sekolah dengan 
memperhatikan karaktersitik mata pelajaran serta kebutuhan dan 
kondisi peserta didik. 
 
Penumbuhan dan pengembangan Kompetensi Sikap dilakukan 
sepanjang proses pembelajaran berlangsung dan dapat digunakan 
sebagai pertimbangan guru dalam mengembangkan karakter peserta 
didik lebih lanjut. 
 
Pembelajaran untuk kompetensi pengetahuan dan kompetensi 
keterampilan sebagai berikut ini. 
 
Kompetensi Dasar Materi Pembelajaran 
Kegiatan 
Pembelajaran 
3.1 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
jati diri dan 
hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan 
pronoun: subjective, 
objective, 
possessive) 
4.1 Menyusun teks 
interaksi 
transaksional lisan 
 Fungsi Sosial 
Mengenalkan, menjalin 
hubungan interpersonal 
dengan teman dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota 
keluarga inti dan yang 
lebih luas dan orang-
orang dekat lainnya; 
hobi, kebiasaan 
- Verba: be, have, go, 
work, live (dalam simple 
present tense) 
- Subjek Pronoun: I, You, 
We, They, He, She, It 
- Kata ganti possessive 
my, your, his, dsb. 
- Kata tanya Who? 
Which? How? Dst. 
- Nomina singular dan 
- Menyimak dan 
menirukanbeberapa 
contoh interaksi 
terkait jati diri dan 
hubungan keluarga, 
dengan ucapan dan 
tekanan kata yang 
benar 
- Mengidentifikasi 
ungakapan-
ungkapan penting 
dan perbedaan 
antara beberapa 
cara yang ada 
- Menanyakan hal-hal 
yang tidak diketahui 
atau yang berbeda. 
- Mempelajari contoh 
teks interaksi terkait 
jati diri dan 
hubungan 
keluarganya yang 
dipaparkan figur-
figur terkenal. 
- Saling menyimak 
dan bertanya jawab 
tentang jati diri 
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Kompetensi Dasar Materi Pembelajaran 
Kegiatan 
Pembelajaran 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
jati diri, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
 
 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Deskripsi diri sendiri 
sebagai bagian dari 
keluarga dan masyarakat 
yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
masing-masing 
dengan teman-
temannya 
- Melakukan refleksi 
tentang proses dan 
hasil belajarnya 
3.2 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
interpersonal lisan 
dan tulis yang 
melibatkan 
tindakan      
memberikan 
ucapan selamat 
dan memuji 
bersayap 
(extended), serta 
menanggapinya, 
sesuai dengan 
konteks 
penggunaannya 
4.2 Menyusun teks 
interaksi 
interpersonal lisan 
dan tulis sederhana 
yang melibatkan 
tindakan  
memberikan 
ucapan selamat 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan 
guru, teman dan orang 
lain. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan 
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
dan menanggapinya 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
mengucapkan 
selamat dan memuji 
bersayap (extended) 
yang diperagakan 
guru/rekaman, 
dengan ucapan dan 
tekanan kata yang 
benar 
- Bertanya jawab 
untuk 
mengidentifikasi dan 
menyebutkan 
ungkapan 
pemberian selamat 
dan pujian serta 
tambahannya, n 
mengidentifikasi 
persamaan dan 
perbedaannya 
- Menentukan 
ungkapan yang tepat 
secara lisan/tulis 
dari berbagai situasi 
lain yang serupa 
- Membiasakan 
menerapkan yang 
sedang dipelajari. 
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Kompetensi Dasar Materi Pembelajaran 
Kegiatan 
Pembelajaran 
dan memuji 
bersayap 
(extended), dan 
menanggapinya 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
dan di luar kelas yang 
melibatkan ucapan 
selamat dan pujian yang 
dapat menumbuhkan 
perilaku yang termuat di 
KI 
 
dalam interaksi 
dengan guru dan 
teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
tentang proses dan 
hasil belajar 
3.3 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait niat 
melakukan suatu 
tindakan/kegiatan, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan be 
going to, would like 
to)  
4.3 Menyusun teks 
interaksi 
transaksional lisan 
dan tulis pendek 
dan sederhana 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan atau di luar 
dugaan) 
 Unsur Kebahasaan 
- Ungkapan pernyataan 
niat yang sesuai, 
dengan modalbe going 
to, would like to 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam 
dan di luar kelas yang 
melibatkan pernyataan 
niatyang dapat 
menumbuhkan perilaku 
yang termuat di KI 
- Mencermati 
beberapa contoh 
interaksi terkait niat 
melakukan suatu 
tindakan/kegiatan 
dalam/dengan 
tampilan 
visual(gambar, video) 
- Mengidentifikasideng
an menyebutkan 
persamaan dan 
perbedaan dan dari 
contoh-contoh yang 
ada dalam video 
tersebut, dilihat dari 
isi dan cara 
pengungkapannya 
- Bertanya jawab 
tentang pernyataan 
beberapa tokoh 
tentang rencana 
melakukan 
perbaikan 
- Bermain game 
terkait dengan niat 
mengatasi masalah 
- Membiasakan 
menerapkan yang 
sedang dipelajari. 
dalam interaksi 
dengan guru dan 
teman secara alami 
di dalam dan di luar 
kelas. 
- Melakukan refleksi 
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Pembelajaran 
niat melakukan 
suatu 
tindakan/kegiatan, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
tentang proses dan 
hasil belajar. 
3.4 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait tempat 
wisata dan 
bangunan 
bersejarah 
terkenal, pendek 
dan sederhana, 
sesuai dengan 
konteks 
penggunaannya 
4.4 Teks deskriptif 
4.4.1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks deskriptif, 
lisan dan tulis, 
pendek dan 
sederhana terkait 
tempat wisata dan 
bangunan 
 Fungsi Sosial 
Membanggakan, menjual, 
mengenalkan, 
mengidentifikasi, 
mengkritik, dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan 
bagian) 
- Sifat (ukuran, warna, 
jumlah, bentuk, dsb.) 
- Fungsi, manfaat, 
tindakan, kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan istilah 
terkait dengan tempat 
wisata dan bangunan 
bersejarah terkenal 
- Adverbia terkait sifat 
seperti quite, very, 
extremely, dst. 
- Kalimat dekalraif dan 
interogatif dalam tense 
yang benar 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
- Menyimak dan 
menirukan guru 
membacakan teks 
deskriptif sederhana 
tentang tempat 
wisata dan/atau 
bangunan 
bersejarah 
terkenaldengan 
intonasi, ucapan, 
dan tekanan kata 
yang benar. 
- Mencermati 
danbertanya jawab 
tentang contoh 
menganalisisdeskrip
si dengan alat 
seperti tabel, mind 
map, dan kemudian 
menerapkannya 
untuk menganalisis 
beberapa deskripsi 
tempat wisata dan 
bangunan lain 
- Mencermati cara 
mempresentasikan 
hasil analisis secara 
lisan, 
mempraktekkan di 
dalam kelompok 
masing-masing, dan 
kemudian 
mempresentasikan 
di kelompok lain 
- Mengunjungi tempat 
wisata atau 
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bersejarah terkenal 
4.4.2 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
tempat wisata dan 
bangunan 
bersejarah 
terkenal, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
tangan 
 Topik 
Deskripsi tempat wisata 
dan bangunan bersejarah 
yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
bangunan 
bersejarah untuk 
menghasilkan teks 
deskriptif tentang 
tempat wisata atau 
bangunan 
bersejarahsetempat. 
- Menempelkan teks 
di dinding kelas dan 
bertanya jawab 
dengan pembaca 
(siswa lain, guru) 
yang datang 
membacanya 
- Melakukan refleksi 
tentang proses dan 
hasil belajar. 
3.5 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
dengan memberi 
dan meminta 
informasi terkait 
kegiatan sekolah, 
sesuai dengan 
konteks 
penggunaannya  
4.5 Teks 
pemberitahuan 
(announcement) 
4.5 1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks khusus dalam 
 Fungsi Sosial 
Menjalin hubungan 
interpersonal dan 
akademik antar peserta 
didik, guru, dan sekolah 
 Struktur Teks 
- Istilah khusus terkait 
dengan jenis 
pemberitahuannya 
- Informasi khas yang 
relevan 
- Gambar, hiasan, 
komposisi warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa 
kata yang lazim 
digunakan dalam 
announcement 
(pemberitahuan) 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
- Menyimak dan 
menirukan guru 
membacakan 
beberapa teks 
pemberitahuan 
(announcement) 
dengan intonasi, 
ucapan, dan 
tekanan kata yang 
benar. 
- Bertanya dan 
mempertanyakan 
tentang persamaan 
dan perbedaan 
fungsi sosial, 
struktur teks dan 
unsur 
kebahasaannya 
- Mencermati 
danbertanya jawab 
tentang contoh 
menganalisisdeskrip
si dengan alat 
seperti tabel dan 
kemudian 
menerapkannya 
untuk menganalisis 
beberapa teks 
pemberitahuan lain 
- Membuat teks 
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bentuk 
pemberitahuan 
(announcement) 
4.5.2 Menyusun teks 
khusus dalam 
bentuk 
pemberitahuan 
(announcement), 
lisan dan tulis, 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
 Topik 
Pemberitahuan kegiatan, 
kejadian yang dapat 
menumbuhkan perilaku 
yang termuat di KI  
 Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
pemberitahuan lebih 
menarik. 
pemberitahuan 
(announcement) 
untuk kelas atau 
teman 
- Melakukan refleksi 
tentang proses dan 
hasil belajar. 
3.6 Menerapkan fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
interaksi 
transaksional lisan 
dan tulis yang 
melibatkan 
tindakan      
memberi dan 
meminta informasi 
terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
sesuai dengan 
konteks 
penggunaannya. 
(Perhatikan unsur 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, 
menanyakan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi 
(diharapkan/di luar 
dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogative dalam 
simple past tense, 
present perfect tense. 
- Adverbial dengan 
since, ago, now; klause 
dan adveribial penunjuk 
waktu 
- Nomina singular dan 
plural secara tepat, 
dengan atau tanpa a, 
the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
- Menyimak dan 
menirukan beberapa 
contoh percakapan 
terkait dengan 
intonasi, ucapan 
dan tekanan kata 
yang tepat 
- Guru mendiktekan 
percakapan tersebut 
dan peserta didik 
menuliskannya 
dalam buku 
catatannya untuk 
kemudianbertanya 
jawab terkait 
perbedaan dan 
persamaan makna 
kalimat-kalimat 
yang menggunakan 
kedua tense tersebut 
- Membaca beberapa 
teks pendek yang 
menggunakan kedua 
tense tersebut, dan 
menggunakan 
beberapa kalimat-
kalimat di dalamnya 
untuk melengkapi 
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Kegiatan 
Pembelajaran 
kebahasaan simple 
past tense vs 
present perfect 
tense) 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek 
dan sederhana, 
yang melibatkan 
tindakan memberi 
dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang 
dilakukan/terjadi 
di waktu lampau 
yang merujuk 
waktu terjadinya 
dan kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
baca, dan tulisan 
tangan 
 Topik 
Kegiatan, tindakan, 
kejadian, peristiwa yang 
dapat 
menumbuhkanperilaku 
yang termuat di KI 
teks rumpang pada 
beberapa teks 
terkait. 
- Mencermati 
beberapa kalimat 
rumpang untuk 
menentukan tense 
yang tepat untuk 
kata kerja yang 
diberikan dalam 
kurung 
- Diberikan suatu 
kasus, peserta didik 
membuat satu teks 
pendek dengan 
menerapkan kedua 
tense tersebut 
- Melakukan refleksi 
tentang proses dan 
hasil belajar 
3.7 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
recount lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait 
pengalaman/ 
kejadian/peristiwa 
bersejarah sesuai 
 Fungsi Sosial 
Melaporkan, 
menceritakan, berbagi 
pengalaman, mengambil 
teladan, membanggakan 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan 
kejadian/kegiatan 
- orientasi ulang 
 Unsur Kebahasaan 
- Menyimak guru 
membacakan 
peristiwa bersejarah, 
menirukan bagian 
demi bagian dengan 
ucapan dan 
temakan kata yang 
benar, dan bertanya 
jawab tentang isi 
teks 
- Menyalin teks tsb 
dalam buku teks 
masing-masing 
mengikuti seorang 
siswa yang 
menuliskan di papan 
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dengan konteks 
penggunaannya 
4.7 Teks recount – 
peristiwa 
bersejarah 
4.7.1 Menangkap 
makna secara 
kontekstual terkait 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
teks recount lisan 
dan tulis terkait 
peristiwa 
bersejarah 
4.7.2 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, terkait 
peristiwa 
bersejarah, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks 
- Kalimat deklaratif dan 
interogatif dalam simple 
past, past continuous, 
present perfect, dan 
lainnya yang diperlukan 
- Adverbia penghubung 
waktu: first, then, after 
that, before, when, at 
last, finally, dsb. 
- Adverbia dan frasa 
preposisional penujuk 
waktu 
- Nomina singular dan 
plural dengan atau 
tanpa a, the, this, those, 
my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Peristiwa bersejarah yang 
dapat menumbuhkan 
perilaku yang termuat di 
KI 
tulis, sambil 
bertanya jawab 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
dalam teks 
- Mencermati analisis 
terhadap fungsi 
sosial, rangkaian 
tindakan dan 
kejadian dengan 
menggunakan alat 
seperti tabel, bagan, 
dan kemudian 
mengerjakan hal 
sama dengan teks 
tentang peristiwa 
bersejarah lainnya 
- Mengumpulkan 
informasi untuk 
menguraikan 
peristiwa bersejarah 
di Indonesia 
- Menempelkan 
karyanya di dinding 
kelas dan bertanya 
jawab dengan 
pembaca (siswa lain, 
guru) yang datang 
membacanya 
- Melakukan 
refleksi tentang 
proses dan hasil 
belajar. 
3.8 Membedakan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
naratif lisan dan 
tulis dengan 
memberi dan 
meminta informasi 
terkait legenda 
rakyat, sederhana, 
sesuai dengan 
 Fungsi Sosial 
Mendapat hiburan, 
menghibur, mengajarkan 
nilai-nilai luhur, 
mengambil teladan 
 Struktur Teks 
Dapat mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
- Menyimak guru 
membacakan 
legenda, sambil 
dilibatkan dalam 
tanya jawab tentang 
isinya 
- Didiktekan guru 
menuliskan legenda 
tersebut dalam buku 
catatan masing-
masing, sambil 
bertanya jawab 
terkait fungsi sosial, 
struktur teks, dan 
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Kegiatan 
Pembelajaran 
konteks 
penggunaannya  
4.8 Menangkap makna 
secara kontekstual 
terkait fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan teks 
naratif, lisan dan 
tulis sederhana 
terkait legenda 
rakyat 
 
 Unsur Kebahasaan 
- Kalimat-kalimat 
dalamsimple past tense, 
past continuous, dan 
lainnya yang relevan 
- Kosa kata: terkait  
karakter, watak, dan 
setting dalam legenda 
- Adverbia penghubung 
dan penujuk waktu  
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, dan tulisan 
tangan 
 Topik 
Cerita legenda yang dapat 
menumbuhkan perilaku 
yang termuat di KI 
unsur kebahasaan 
yang ada 
- Dalam kelompok 
masing-masing 
berlatih 
membacakan 
legenda tsb dengan 
intonasi, ucapan 
dan tekanan kata 
yang benar, dengan 
saling mengoreksi 
- Membaca satu 
legenda lain, 
bertanya jawab 
tentang isinya, dan 
kemudian 
mengidentifikasi 
kalimat-kalimat 
yang memuat 
bagian-bagian 
legenda yang 
ditanyakan 
- Melakukan refleksi 
tentang proses dan  
hasil belajar. 
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Appendix 3 
LESSON PLAN FOR EXPERIMENTAL GROUP 
Satuan Pendidikan : MAN Sukoharjo 
Mata Pelajaran : English 
Kelas/ Semester : X/2  
Alokasi Waktu : 2x45 menit 
Topik    : Recount my experience 
Fokus Keahlian  : Listening and writing 
Method   : Lecturing plus  
Media   :  Song Lyrics 
A. KOMPETENSI INTI  
KI- 3  Memahami, menerapkan, menganalisis pengetahuan factual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah 
KI- 4 Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. KOMPENTENSI DASAR 
3.7 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks recount lisan dan tulis dengan memberi dan meminta 
informasi terkait pengalaman/ kejadian/peristiwa bersejarah sesuai 
dengan konteks penggunaannya. 
3.7.1 Menganalisis fungsi sosial, struktur teks, dan elemen bahasa pada 
teks penghitungan sederhana tentang pengalaman / kejadian / acara, 
sesuai konteks pengguna. 
C.  INDIKATOR  
 Siswa mampu mengidentifikasi kosakata dari lirik lagu. 
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D. TUJUAN  
Pada akhir pelajaran, siswa dapat: 
- Mengidentifikasi elemen bahasa dari teks recount sederhana tentang 
pengalaman / peristiwa 
- Jelaskan definisi dan penggunaan. 
- Sebutkan kosakata kata kerja, kata benda, dan kata sifat secara akurat dan 
lancar 
- Ekspresikan kosakata kata kerja, kata benda, dan bentuk kata sifat yang 
benar 
E. KEGIATAN BELAJAR MENGAJAR 
Kegiatan  Deskripsi Kegiatan Keterangan 
Pra 
aktivitas 
1. Guru memasuki ruangan dan menyapa 
para siswa. 
2. Siswa menanggapi ucapan guru. 
3.  Guru menyiapkan peserta didik secara 
fisik dan psikis untuk mengikuti proses 
pembelajaran dengan senang hati dan penuh 
semangat. 
 
Aktivitas 
utama 
Pertemuan pertama 
BkoF (Building Knowledge of The Field)  
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru.  
MoT (Modeling of Text)  
- Guru menjelaskan kata kerja, kata benda, 
dan kata sifat dan memberi contoh. 
- Siswa memperhatikan penjelasan guru. 
- Guru memberikan worksheet irik lagu 
kepada siswa. 
- Siswa mendengarkan dengan saksama 
saat guru memainkan lagu dan 
melengkapi kata yang hilang di lembar 
kerja. 
- Siswa mengidentifikasi kosakata kata 
kerja, kata benda, dan kata sifat dari lirik.  
JCoT (Join Construction of Text)  
- Siswa mengidentifikasi kata kerja kosa 
kata, kata benda, dan kata sifat dari lirik 
lagu. 
- Salah satu siswa menulis kosakata 
mereka meliputi kata kerja, kata benda, 
 
(10 menit)  
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
 
(20 menit)  
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dan kata sifat dan makna kosa kata di 
papan tulis. 
- Guru dan siswa mendiskusikan kosakata 
bersama.  
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan nyanyikan 
lagu bersama. 
Pertemuan Kedua 
BKoF (Building Knowledge of The Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik 
- Siswa menjawab pertanyaan guru.  
MoT (Modeling of Text) 
- Guru menjelaskan kata kerja, kata benda, 
dan kata sifat dan memberi contoh. 
- Siswa memperhatikan penjelasan guru. 
- Guru memberi lembar kerja mengisi gap 
lyric l agu kepada siswa. 
- Siswa mendengarkan dengan saksama 
saat guru memainkan lagu dan 
melengkapi kata-kata yang hilang dari 
lembar kerja. 
- Siswa mengidentifikasi kata sulit dari 
lirik. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi kosakata kata 
kerja, kata benda dan kata sifat dari lirik 
lagu. 
- Salah satu siswa menulis kata-kata sulit 
dan siswa lain menemukan sinonim atau 
antonim kata tersebut. 
- Guru dan siswa mendiskusikan lembar 
kerja bersama.  
ICoT (Independence Construction of Text) 
- Guru mengulas materi dan nyanyikan 
lagu bersama. 
Pertemuan ketiga 
BKoF (Building Knowledge of The Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik.  
- Siswa menjawab pertanyaan guru. 
MoT (Modeling of Text) 
- Guru menjelaskan kosakata (kata kerja, 
kata benda, kata sifat) dan memberi 
contoh. 
- Siswa memperhatikan penjelasan guru. 
- Guru memberikan worksheet lirik lagu 
kepada siswa. 
 
(30 menit)  
 
 
 
(10 menit)  
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
(20 menit) 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
(10 menit) 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
 
 
(20 menit) 
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- Siswa mendengarkan dengan saksama 
saat guru memainkan lagu dan mengisi 
celah kata-kata yang hilang. 
- Siswa mengidentifikasi kosakata dari 
lirik. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi kosakata dari 
lirik lagu. 
- Salah satu siswa menulis lembar kerja 
lirik mereka dan siswa lain menemukan 
makna kosa kata di papan tulis. 
- Guru dan siswa mendiskusikan lembar 
kerja bersama. 
ICoT (Independence Construction of Text) 
- Guru mengulas materi. 
 
 
 
 
 
(30 menit) 
Post 
Activity 
- Guru meninjau kembali penjelasan yang 
telah mereka diskusikan 
- Para siswa sempat bertanya. 
 
Penutup  - Guru menutup pelajaran dan 
mengucapkan salam. 
 
 
F.  REFERENSI 
1.  Buku Siswa Bahasa Inggris 
2.  Internet; Lagu dan lirik lagu 
G. SKOR 
1. Item uji: 20 Skor setiap item: 5 
2. Total skor semua item: 5 x 20 = 100 
H. PENILAIAN 
1.  Bentuk: Tes tertulis 
2. Teknik: Siswa ditugaskan untuk memilih jawaban yang benar 
3.  Aspek yang akan dinilai: Kosakata 
Sukoharjo, 8 Mei 2017 
Guru Bahasa Inggris     Peneliti 
 
 
Heri Achmadi, S.Pd, M.Pd      Dwi Kurniarti 
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LESSON PLAN FOR CONTROL GROUP 
 
Satuan Pendidikan : MAN Sukoharjo 
Mata Pelajaran : English Lesson 
Kelas/ Semester : X/2  
Alokasi Waktu : 2x45 menit 
Topik    : Recount my experience 
Fokus Keahlian  : Listening and writing  
Method   : Lecturing plus 
A. KOMPETENSI INTI  
KI- 3  Memahami, menerapkan, menganalisis pengetahuan factual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan 
wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban 
terkait penyebab fenomena dan kejadian, serta menerapkan 
pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah 
KI- 4 Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. KOMPENTENSI DASAR 
3.7 Membedakan fungsi sosial, struktur teks, dan unsur kebahasaan 
beberapa teks recount lisan dan tulis dengan memberi dan meminta 
informasi terkait pengalaman/ kejadian/peristiwa bersejarah sesuai 
dengan konteks penggunaannya. 
3.7.1 Menganalisis fungsi sosial, struktur teks, dan elemen bahasa pada 
teks penghitungan sederhana tentang pengalaman / kejadian / acara, 
sesuai konteks pengguna. 
C.  INDIKATOR  
 Siswa mampu mengidentifikasi kosakata dari lirik lagu. 
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D. TUJUAN  
Pada akhir pelajaran, siswa dapat: 
- Mengidentifikasi elemen bahasa dari teks penghitungan sederhana 
tentang pengalaman / peristiwa 
- Jelaskan definisi dan penggunaan. 
- Sebutkan kosakata kata kerja, kata benda, dan kata sifat secara akurat dan 
lancar 
- Ekspresikan kosakata kata kerja, kata benda, dan bentuk kata sifat yang 
benar 
E. KEGIATAN BELAJAR MENGAJAR 
Kegiatan  Deskripsi Kegiatan Keterangan  
Pra aktivitas - Guru memasuki ruangan dan menyapa 
para siswa. 
- Siswa menanggapi ucapan guru. 
 
Aktivitas 
utama 
Pertemuan pertama  
BKoF (Building Knowledge of The Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru. 
- Guru memberi motivasi kepada siswa 
untuk belajar kosa kata kata kerja, kata 
benda dan kata sifat. 
MoT (Modeling of Text) 
- Siswa membuat contoh tentang 
kosakata kata kerja, kata benda dan 
kata sifat. 
- Siswa mendiskusikan tentang kata 
kerja, kata benda dan kata sifat. 
- Guru memberikan sedikit penjelasan 
tentang kata kerja, kata benda dan kata 
sifat dan jenisnya. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi kosakata kata 
kerja, kata benda dan kata sifat dari 
topik. 
- Guru memeriksa para siswa. 
- Siswa maju dan menulis kosakata 
mereka tentang kata kerja, kata benda 
dan kata sifat dan makna kosakata kata 
kerja di papan tulis. 
ICoT (Independence Construction of Text) 
 
(10 menit)  
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
(20 menit) 
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- Guru mengulas materi. 
Pertemuan Kedua 
BKoF (Building Knowledge of The Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru. 
MoT (Modeling of Text) 
- Guru menjelaskan kata kerja, kata 
benda dan kata sifat dan memberi 
contoh. 
- Siswa memperhatikan penjelasan guru. 
JCoT (Join Construction of Text) 
- Siswa mengidentifikasi kosakata kata 
kerja, kata benda dan kata sifat dari 
topik. 
- Guru memeriksa para siswa. 
- Siswa maju dan menulis kosakata 
mereka tentang kata kerja, kata benda 
dan kata sifat dan makna kosakata kata 
kerja di papan tulis. 
ICoT (Independence Construction of Text) 
- Guru mengulas materi. 
Pertemuan ketiga 
BKoF (Building Knowledge of The Field) 
- Guru memberikan pertanyaan yang 
berkaitan dengan topik. 
- Siswa menjawab pertanyaan guru. 
MoT (Modeling of Text) 
- Guru menjelaskan kata kerja, kata 
benda, dan kata sifat dan memberi 
contoh. 
- Siswa memperhatikan penjelasan guru. 
JCoT (Join Construction of Text ) 
- Siswa mengidentifikasi kosakata kata 
kerja, kata benda dan kata sifat dari 
topik. 
- Guru memeriksa para siswa. 
- Siswa maju dan menulis kosakata 
verba, kata benda dan kata sifat mereka 
makna kosakata kata kerja, kata benda 
dan kata sifat di papan tulis. 
ICoT (Independence Construction of Text 
) 
- Guru mengulas materi. 
 
 
(10 menit) 
 
 
 
(30 menit) 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
(20 menit) 
 
 
(10 menit) 
 
 
 
(30 menit) 
 
 
 
(30 menit) 
 
 
 
 
 
 
 
(20 menit) 
Post Activity - Guru mengulas penjelasan yang telah 
mereka diskusikan. 
- Para siswa sempat bertanya. 
- Guru menutup pelajaran dan 
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mengucapkan salam. 
F.  Referensi 
1. Buku: buku siswa bahasa inggris 
2. Lks 
G. Skor: 
1.  Item uji: 20 
2.  Skor setiap item: 5 
3. Total skor semua item: 5 x 20 = 100 
H. Penilaian 
1. Bentuk: Tes tertulis 
2. Teknik: Siswa ditugaskan untuk memilih jawaban yang benar 
3. Aspek yang akan dinilai: Kosakata. 
I. Lampiran Materi 
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Sukoharjo, 8 Mei 2017 
Guru Bahasa Inggris     Peneliti 
 
Heri Achmadi, S.Pd, M.Pd      Dwi Kurniarti 
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Appendix 4 
BLUE PRINT OF TRYOUT TEST 
QUESTIONS NUMBER OF QUESTIONS 
Identify the noun words 13,5 
Identify the verb words 1, 2, 3, 4, 6, 7, 8,9,10, 11, 14, 15, 16 
Identify the adjective word 12 
Identify the synonym words 17, 18, 19, 20, 21, 22.  
Identify the antonym words 23, 24, 25, 26, 27, 28, 29, 30.  
 
BLUE PRINT OF PRE TEST 
QUESTIONS NUMBER OF QUESTIONS 
Identify the noun words 3, 7 
Identify the verb words 1, 2, 4, 5, 8, 9, 10 
Identify the adjective word 6 
Identify the synonym words 11, 12, 13, 14. 
Identify the antonym words 15, 16, 17, 18, 19, 20. 
 
BLUE PRINT OF POST-TEST 
QUESTIONS NUMBER OF QUESTIONS 
Identify the noun words 12, 18 
Identify the verb words 11, 13, 14, 15, 17, 19, 20.  
Identify the adjective word 16 
Identify the synonym words 6, 7, 8, 9, 10. 
Identify the antonym words 1, 2, 3, 4, 5.   
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Appendix 5 
TEST OF TRY OUT TEST  
Tes Prestasi Belajar Mata Pelajaran Bahasa Inggris MAN Sukoharjo 
Nama   : 
Kelas/ Absen  : 
Mata Pelajaran  : 
Berilah tanda X pada salah satu huruf a, b, c,  atau d, sesuai dengan jawaban 
yang tepat ! 
1. Teacher : Diana, you are come late again? I hope you can arrive on 
time tomorrow. 
Diana  : yes mom, I……… 
a. Get  
b. Promise 
c. Want 
d. Go 
2. Chandra : hello, it‟s Chandra. Can I help you? 
Bams  : can I talk to Mr.budi? 
Chandra : oh sorry. He is in a meeting now. You can …….. later. 
a. meet 
b. cost 
c. call 
d. back 
3. The flower …….. much water in summer season.  
a. Need 
b. Gets 
c. Buy 
d. Save 
4. I ……….. my wallet in my bag. I can‟t pay this food. Get 
a. Lost 
b. Buy 
c. Save 
5. The ship use a ………… to show the right direction. 
a. Compass 
b. Anchor 
c. String 
d. Cross 
6. The elephant‟s mother ......  their son from the dangerous animal.  
a. Take 
b. Hold 
c. Bring 
d. Hope 
7. Dino …….. me how to played a guitar. 
a. Told 
b. Take 
c. Teach 
d. Think  
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8. She does not go to the cinema, because she must go to the hospital to take 
………. her brother.  
a. Can 
b. Cost 
c. Come 
d. Care  
9. She needs a bed rest for two days. She ……. rather sick. 
a. Feel 
b. Fall 
c. Full 
d. Fast 
10. I ………. my password to make easier remember this password.  
a. Change 
b. Make 
c. Watch  
d. Take  
11. The speaker ………. about the competition last week. 
a. Talk 
b. Take 
c. Spoken 
d. Send 
12. I‟m so ………. of you. You passed the examination with good score. 
a. Disappointed 
b. Proud 
c. Pleasure 
d. Glad 
13. The words below is noun, except 
a. door 
b. dust 
c. do 
d. doll 
14. The words is verb, except 
a. change 
b. call 
c. cup 
d. come 
15. The word below is verb ….. 
a. Desk 
b. Home 
c. Table 
d. Hold 
16. He ……….. from easy to difficult problem in meeting discussion.  
a. Finally 
b. Delay 
c. Postpone 
d. Start 
For number 17-22, choose the synonym from the words that underlined by 
crossing a,b,c,d! 
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17. The store was a lot of people. 
a. Looked 
b. Crowded 
c. Moved 
d. Excited 
18. This is a good novel. The novel told never-ending love. 
a. Much 
b. Temporary 
c. Everlasting 
d. Expand 
19. I believe you can pass the national examination easy. 
a. Guess 
b. Trust 
c. Feel 
d. certain 
20. The bird spread its wings.  
a. Open 
b. Blow 
c. Push 
d. Pull 
21. When I cry, my mother always holds me closer.  
a. Hug 
b. Huge 
c. Hit 
d. Hang 
22. The birds spread their wings. 
a. Close 
b. Open 
c. Move 
d. Push  
For number 23-28, choose the antonym from the words that underlined by 
crossing a, b, c, d! 
23. We stand on the top of the building.  
a. Wake 
b. Cry 
c. Sit 
d. Sleep 
24. There is bad news for you. 
a. Good 
b. Sad 
c. Afraid 
d. Cry 
25. His mother was hospitalized. He really take care her from anything. 
a. Keep 
b. Ignore 
c. Guide 
d. Help 
26. She looks pale, because she under pressure for this exam. 
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a. Inside 
b. Outside 
c. Upper 
d. Beside 
27. In the top of mountain the weather is cold. 
a. Snow 
b. Rain  
c. Heat 
d. Frozen 
28. She reaches the best score in Olympic champion.    
a. Give 
b. Achieve 
c. Through  
d. Lost 
29. People unbelievable that the planes make love shape in the sky in Jogja 
International Air Show. The meaning word of unbelievable is………  
a. Not easy to trust 
b. Difficult to remember 
c. Like a something 
d. Make a confuse  
30. The machine was breakdown because flood. The meaning word of 
breakdown is……. 
a. Make work 
b. Make a damage   
c. Make clean  
d. Make ready 
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TEST OF PRE-TEST 
 
Berilah tanda X pada salah satu huruf a, b, c,  atau d, sesuai dengan jawaban 
yang tepat ! 
1. Teacher : Diana, you are come late again? I hope you can arrive on 
time tomorrow. 
Diana  : yes mom, I……… 
a. Get  
b. Promise 
c. Want 
d. Go 
 
2. The flower …….. much water in summer season.  
a. Need 
b. Gets 
c. Buy 
d. Save 
 
3. The ship use a ………… to show the right direction. 
a. Compass 
b. Anchor 
c. String 
d. Cross 
 
4. She needs a bed rest for two days. She ……. Rather sick. 
a. Feel 
b. Fall 
c. Full 
d. Fast 
 
5. The speaker ………. About the competition last week. 
a. Talk 
b. Take 
c. Spoken 
d. Send 
 
6. I‟m so ………. Of you. You passed the examination with good score. 
a. Disappointed 
b. Proud 
c. Pleasure 
d. Glad 
 
7. The words below is noun, except 
a. door 
b. dust 
c. do 
d. doll 
 
Pre-test  
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8. The words is verb, except 
a. change 
b. call 
c. cup 
d. come 
 
9. The word below is verb ….. 
a. Desk 
b. Home 
c. Table 
d. Hold 
 
10. He ………..from easy to difficult problem in meeting discussion.  
a. Finally 
b. Delay 
c. Postpone 
d. Start 
 
For number 11-15, choose the synonym from the words that underlined by 
crossing a,b,c,d! 
11. I believe you can pass the national examination easy. 
a. Guess 
b. Trust 
c. Feel 
d. Certain 
 
12. The bird spread its wings.  
a. Open 
b. Blow 
c. Push 
d. Pull 
 
13. When I cry, my mother always holds me closer.  
a. Hug 
b. Huge 
c. Hit 
d. Hang 
 
14. The birds spread their wings. 
a. Close 
b. Open 
c. Move 
d. Push  
 
For number 15-, 19 choose the antonym from the words that underlined by 
crossing a, b, c, d! 
15. There is bad news for you. 
a. Good 
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b. Sad 
c. Afraid 
d. Cry 
 
16. His mother was hospitalized. He really take care her from anything. 
a. Keep 
b. Ignore 
c. Guide 
d. Help 
 
17. She looks pale, because she under pressure for this exam. 
a. Inside 
b. Outside 
c. Upper 
d. Beside 
 
18. In the top of mountain the weather is cold. 
a. Snow 
b. Rain 
c. Heat 
d. Frozen 
 
19. She reaches the best score in Olympic champion.    
a. Give 
b. Achieve 
c. Through  
d. Lost 
 
20. People unbelievable that the planes make love shape in the sky in Jogja 
International Air Show. The meaning word of unbelievable is……… 
a. Not easy to trust 
b. Difficult to remember 
c. Like a something 
d. Make a confuse 
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TEST OF POST-TEST 
Berilah tanda X pada salah satu huruf a, b, c,  atau d, sesuai dengan jawaban 
yang tepat ! 
 
For number 1-5, choose the antonym from the words that underlined by crossing 
a, b, c, d! 
1. There is bad news for you. 
a. Good 
b. Sad 
c. Afraid 
d. Cry 
 
2. His mother was hospitalized. He really take care her from anything. 
a. Keep 
b. Ignore 
c. Guide 
d. Help 
 
3. She looks pale, because she under pressure for this exam. 
a. Inside 
b. Outside 
c. Upper 
d. Beside 
 
4. In the top of mountain the weather is cold. 
a. Snow 
b. Rain 
c. Heat 
d. Frozen 
 
5. She reaches the best score in Olympic champion.    
a. Give 
b. Achieve 
c. Through  
d. Lost 
e.  
For number 6-10 , choose the synonym from the words that underlined by 
crossing a,b,c,d! 
6. People unbelievable that the planes make love shape in the sky in Jogja 
International Air Show. The meaning word of unbelievable is……… 
a. Not easy to trust 
b. Difficult to remember 
c. Like a something 
 
7. I believe you can pass the national examination easy. 
a. Guess 
b. Trust 
c. Give 
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d. Certain 
 
8. The bird spread its wings.  
a. Open 
b. Blow 
c. Push 
d. Pull 
 
9. When I cry, my mother always holds me closer.  
a. Hug 
b. Huge 
c. Hit 
d. Hang 
 
10. The birds spread their wings. 
a. Close 
b. Open 
c. Move 
d. Push  
 
11. Make a confuse Teacher : Diana, you are come late again? I hope you 
can arrive on time tomorrow. 
Diana    : yes mom, I……… 
a. Get  
b. Promise 
c. Want 
d. Go 
 
12. The ship use a ………… to show the right direction. 
a. Compass 
b. Anchor 
c. String 
d. Cross 
 
13. The flower …….. much water in summer season.  
a. Need 
b. Gets 
c. Buy 
d. Save 
 
14. The speaker ………. about the competition last week. 
a. Talk 
b. Come 
c. Save 
d. Send 
15. She needs a bed rest for two days. She ……. rather sick. 
a. Feel 
b. Fall 
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c. Full 
d. Fast 
 
16. I‟m so ………. of you. You passed the examination with good score. 
a. Disappointed 
b. Proud 
c. Sad 
d. Good 
 
17. He ………..from easy to difficult problem in meeting discussion.  
a. Finally 
b. Delay 
c. Postpone 
d. Start 
 
18. The words below is noun, except 
a. door 
b. dust 
c. do 
d. doll 
 
19. The words is verb, except 
a. change 
b. call 
c. cup 
d. come 
 
20. The word below is verb ….. 
a. Desk 
b. Home 
c. Table 
d. Hold 
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Appendix 6 
THE ANSWERS KEY OF TEST 
ANSWERS KEY  
TRYOUT PRE-TEST POST-TEST 
1 B 1 B 1 A 
2 C 2 A 2 B 
3 A 3 A 3 C 
4 A 4 A 4 C 
5 A 5 A 5 D 
6 B 6 B 6 A 
7 C 7 C 7 B 
8 D 8 C 8 A 
9 A 9 D 9 A 
10 A 10 D 10 B 
11 A 11 B 11 B 
12 B 12 A 12 A 
13 C 13 A 13 A 
14 C 14 B 14 A 
15 D 15 A 15 A 
16 D 16 B 16 B 
17 B 17 C 17 D 
18 C 18 C 18 C 
19 B 19 D 19 C 
20 A 20 A 20 D 
21 A         
22 B         
23 C         
24 A         
25 B         
26 C         
27 C         
28 D         
29 A         
30 B         
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Responden  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 
Responden 1 1 0 1 0 1 0 0 1 1 1 0 1 0 1 1 1 0 0 1 
Responden 2 1 0 0 0 1 1 1 0 0 0 0 0 0 1 0 0 1 0 1 
Responden 3 0 1 1 1 1 0 0 0 1 1 0 1 1 1 0 0 1 1 1 
Responden 4 1 1 1 1 1 0 0 0 1 1 0 0 1 1 1 0 0 0 1 
Responden 5 1 0 0 0 1 1 0 0 0 1 0 0 0 0 0 1 0 0 1 
Responden 6 0 0 1 1 0 0 0 0 0 0 0 0 1 0 0 0 0 1 0 
Responden 7 1 0 0 1 1 0 1 0 1 1 1 0 1 1 0 0 0 1 0 
Responden 8 1 0 0 0 1 0 0 0 0 0 0 0 0 1 0 0 0 0 1 
Responden 9 1 0 1 1 1 0 0 0 1 1 1 0 1 1 1 1 0 1 1 
Responden 10 0 1 0 0 1 1 1 1 0 1 0 0 0 1 1 0 0 1 0 
Responden 11 0 1 1 0 1 0 1 1 0 0 1 1 0 1 0 1 1 1 0 
Responden 12 0 0 0 1 1 0 0 0 1 1 1 0 1 1 0 1 0 1 0 
Responden 13 1 0 1 0 1 1 0 0 1 1 0 0 0 1 1 0 1 1 1 
Responden 14 1 0 0 0 1 0 0 0 0 1 0 0 1 0 0 0 0 0 0 
Responden 15 1 0 1 0 1 0 0 1 1 1 0 1 1 1 1 1 1 0 0 
Responden 16 1 1 0 0 1 1 1 0 0 1 1 0 0 0 0 0 0 0 0 
Responden 17 0 0 1 0 1 0 0 0 0 1 0 1 1 1 1 0 1 0 1 
Responden 18 0 1 1 0 1 0 1 1 1 0 1 1 0 1 0 1 1 1 0 
Responden 19 1 0 1 0 0 0 0 0 1 1 1 1 0 1 0 0 0 1 1 
Responden 20 0 1 1 0 1 1 0 0 1 0 1 0 0 0 1 0 1 1 0 
Responden 21 1 0 1 0 0 1 1 1 1 1 0 0 1 1 1 1 0 0 0 
Responden 22 0 1 0 0 1 0 0 1 1 1 1 0 1 1 1 1 1 1 0 
Responden 23 1 1 1 1 0 0 1 0 1 0 0 0 1 1 1 1 0 0 1 
Responden 24 1 1 1 0 1 1 0 1 1 0 0 1 1 1 1 1 1 0 0 
Responden 25 0 1 1 1 0 0 1 0 0 0 0 0 0 0 1 0 0 1 0 
Responden 26 1 0 1 0 1 1 1 1 1 1 0 1 0 1 1 1 1 0 1 
Responden 27 1 0 1 0 1 0 0 1 0 1 0 1 0 1 1 0 0 1 0 
Responden 28 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 
Responden 29 1 0 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 
Responden 30 0 1 0 0 1 0 1 0 0 1 0 1 1 0 1 1 0 1 0 
Keputusan tidak tidak valid Tidak valid tidak tidak valid valid valid tidak Valid Tidak valid valid valid valid tidak tidak  
The Result of Validity 
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Responden  20 21 22 23 24 25 26 27 28 29 30   
Responden 1 0 1 0 1 1 1 1 1 1 1 1 41 
Responden 2 0 0 0 0 0 1 0 1 0 0 1 18 
Responden 3 1 0 1 0 1 0 0 0 0 0 0 24 
Responden 4 1 1 1 1 1 1 1 1 1 0 1 43 
Responden 5 0 0 0 0 0 1 0 1 1 0 0 17 
Responden 6 0 0 0 0 1 0 0 0 0 0 1 11 
Responden 7 0 0 0 0 0 0 0 0 0 0 0 11 
Responden 8 0 0 0 1 0 1 0 0 0 0 1 14 
Responden 9 1 1 1 0 1 1 1 1 1 1 0 44 
Responden 10 1 0 1 0 1 1 1 1 0 0 0 29 
Responden 11 0 1 0 0 1 0 1 0 1 0 0 26 
Responden 12 1 0 0 1 1 0 0 0 1 0 0 23 
Responden 13 1 0 1 1 0 0 0 1 0 0 0 27 
Responden 14 0 0 0 1 1 1 1 1 1 0 1 25 
Responden 15 0 0 1 1 0 0 0 1 0 0 0 24 
Responden 16 0 1 0 1 0 1 1 1 0 1 0 25 
Responden 17 1 1 1 1 1 1 1 1 1 0 1 42 
Responden 18 0 1 0 0 1 0 1 0 1 0 0 27 
Responden 19 0 0 0 0 1 0 0 0 0 0 1 17 
Responden 20 0 0 0 0 0 0 0 0 1 1 0 18 
Responden 21 0 1 1 0 0 1 1 1 1 1 1 37 
Responden 22 0 0 0 1 1 1 1 1 0 0 1 34 
Responden 23 0 0 0 0 0 0 1 0 0 1 0 20 
Responden 24 1 1 1 1 1 1 1 1 1 1 1 49 
Responden 25 1 1 0 1 1 1 0 0 0 1 1 29 
Responden 26 0 1 1 1 1 1 1 1 1 1 1 48 
Responden 27 0 1 0 1 1 1 1 1 1 1 0 35 
Responden 28 1 1 1 0 1 1 1 1 1 1 1 53 
Responden 29 1 1 1 0 1 1 1 1 1 1 1 51 
Responden 30 1 0 0 1 1 0 0 0 0 0 1 24 
Keputusan valid valid valid tidak valid valid valid valid Valid valid valid   
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THE RESULT OF VALIDITY 
Correlations 
  item_1 item_2 item_3 item_4 item_5 item_6 item_7 item_8 item_9 item_10 item_11 item_12 item_13 item_14 item_15 item_16 item_17 item_18 item_19
 item_20 item_21 item_22 item_23 item_24 item_25 item_26 item_27 item_28 item_29 item_30 skor_total 
item_1 Pearson Correlation 1 -.451* .049 -.049 .031 .245 -.033 .005 .226 .257 -.139 -.085 -.018 .234 .085 .069 -.172 -
.526** .434* -.226 .157 .198 .069 -.391* .367* .172 .508** .120 .339 .120 .228 
 Sig. (2-tailed)  .012 .797 .797 .871 .193 .864 .980 .230 .171 .465 .656 .923 .212 .656 .716 .363 .003 .016
 .230 .407 .295 .716 .032 .046 .363 .004 .527 .067 .527 .227 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_2 Pearson Correlation -.451* 1 .048 .095 .030 -.048 .321 .172 .027 -.308 .172 .110 .009 -.154 .165 .067 .186 .222
 -.279 .247 .126 -.027 -.067 .190 -.110 .222 -.247 -.126 .110 -.126 .145 
 Sig. (2-tailed) .012  .803 .617 .875 .803 .083 .363 .885 .097 .363 .563 .962 .417 .384 .724 .326 .239 .136
 .188 .508 .885 .724 .314 .563 .239 .188 .508 .563 .508 .445 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_3 Pearson Correlation .049 .048 1 .200 -.316 -.100 -.095 .245 .433* -.154 -.049 .433* .047 .279 .433* .141 .333 .095
 .236 .144 .520** .433* -.141 .250 -.144 .238 .000 .331 .433* .047 .483** 
 Sig. (2-tailed) .797 .803  .289 .089 .599 .617 .193 .017 .416 .797 .017 .804 .136 .017 .456 .072 .617 .209
 .447 .003 .017 .456 .183 .447 .206 1.000 .074 .017 .804 .000 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_4 Pearson Correlation -.049 .095 .200 1 -.253 -.350 .095 -.391* .289 .000 .196 -.289 .520** .056 .000 .000 -.190 .333
 .189 .433* .047 .144 -.283 .200 -.144 -.095 -.289 -.047 .144 -.047 .138 
120 
 
 
 Sig. (2-tailed) .797 .617 .289  .177 .058 .617 .032 .122 1.000 .300 .122 .003 .770 1.000 1.000 .314 .072 .317
 .017 .804 .447 .130 .289 .447 .617 .122 .804 .447 .804 .467 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_5 Pearson Correlation .031 .030 -.316 -.253 1 .126 -.150 .155 .000 .293 .155 .183 -.060 .176 .000 .089 .391* -.030
 .060 .183 .060 .183 .268 .063 .183 .150 .365* .299 -.183 -.239 .365 
 Sig. (2-tailed) .871 .875 .089 .177  .505 .428 .414 1.000 .116 .414 .334 .754 .352 1.000 .638 .033 .875 .754
 .334 .754 .334 .152 .740 .334 .428 .047 .109 .334 .203 .004 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_6 Pearson Correlation .245 -.048 -.100 -.350 .126 1 .238 .049 .000 .000 -.098 -.289 -.331 -.111 .144 .000 .238 -.238
 .047 .000 .047 .289 -.141 -.400* .289 .048 .433* .094 .289 -.047 .125 
 Sig. (2-tailed) .193 .803 .599 .058 .505  .206 .797 1.000 1.000 .607 .122 .074 .558 .447 1.000 .206 .206 .804
 1.000 .804 .122 .456 .029 .122 .803 .017 .619 .122 .804 .510 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_7 Pearson Correlation -.033 .321 -.095 .095 -.150 .238 1 .172 -.110 -.161 .172 -.027 -.126 .005 .027 .202 .050 .086
 -.144 -.027 .261 -.027 -.336 -.095 .027 .222 -.110 -.126 .247 .009 .145 
 Sig. (2-tailed) .864 .083 .617 .617 .428 .206  .363 .563 .394 .363 .885 .508 .978 .885 .285 .794 .651 .448
 .885 .164 .885 .069 .617 .885 .239 .563 .508 .188 .962 .445 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_8 Pearson Correlation .005 .172 .245 -.391* .155 .049 .172 1 .198 .045 -.005 .508** -.120 .420* .339 .484** .312 -.033
 -.296 -.198 .397* .226 .069 .245 .198 .526** .339 .296 .226 .018 .494** 
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 Sig. (2-tailed) .980 .363 .193 .032 .414 .797 .363  .295 .812 .980 .004 .527 .021 .067 .007 .094 .864 .113
 .295 .030 .230 .716 .193 .295 .003 .067 .113 .230 .923 .005 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_9 Pearson Correlation .226 .027 .433* .289 .000 .000 -.110 .198 1 .208 .339 .111 .327 .515** .306 .408* .302 .110
 .218 .111 .082 .389* -.136 .000 -.250 .110 .028 .191 .250 -.082 .493** 
 Sig. (2-tailed) .230 .885 .017 .122 1.000 1.000 .563 .295  .270 .067 .559 .077 .004 .101 .025 .105 .563 .247
 .559 .667 .034 .473 1.000 .183 .563 .884 .312 .183 .667 .004 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_10 Pearson Correlation .257 -.308 -.154 .000 .293 .000 -.161 .045 .208 1 .045 .089 .262 .155 .208 .073 -.161 .015
 .175 .238 .029 .386* .218 .154 .208 .161 .505** .117 -.059 -.029 .362 
 Sig. (2-tailed) .171 .097 .416 1.000 .116 1.000 .394 .812 .270  .812 .640 .161 .414 .270 .702 .394 .939 .355
 .206 .878 .035 .247 .416 .270 .394 .004 .539 .755 .878 .004 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_11 Pearson Correlation -.139 .172 -.049 .196 .155 -.098 .172 -.005 .339 .045 1 -.056 .018 .093 -.226 .208 .172 .526**
 -.157 -.056 .120 -.198 -.346 .098 -.226 .107 -.226 .157 .085 -.259 .140 
 Sig. (2-tailed) .465 .363 .797 .300 .414 .607 .363 .980 .067 .812  .767 .923 .626 .230 .271 .363 .003 .407
 .767 .527 .295 .061 .607 .230 .574 .230 .407 .656 .167 .461 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_12 Pearson Correlation -.085 .110 .433* -.289 .183 -.289 -.027 .508** .111 .089 -.056 1 -.055 .290 .111 .272 .384* .027
 .055 .028 .327 .167 .136 .433* -.167 .165 -.028 .218 .028 .082 .366* 
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 Sig. (2-tailed) .656 .563 .017 .122 .334 .122 .885 .004 .559 .640 .767  .775 .121 .559 .146 .036 .885 .775
 .884 .077 .379 .473 .017 .379 .384 .884 .247 .884 .667 .004 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_13 Pearson Correlation -.018 .009 .047 .520** -.060 -.331 -.126 -.120 .327 .262 .018 -.055 1 .116 .191 .267 .009 -.009
 -.063 .355 -.063 .355 .000 .189 -.082 .126 .055 .063 -.055 .196 .280 
 Sig. (2-tailed) .923 .962 .804 .003 .754 .074 .508 .527 .077 .161 .923 .775  .542 .312 .153 .962 .962 .743
 .055 .743 .055 1.000 .317 .667 .508 .775 .743 .775 .298 .134 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_14 Pearson Correlation .234 -.154 .279 .056 .176 -.111 .005 .420* .515** .155 .093 .290 .116 1 .193 .236 .323 -.005
 .358 .129 .200 .450* -.079 .111 .032 .313 .193 .116 -.032 -.042 .482** 
 Sig. (2-tailed) .212 .417 .136 .770 .352 .558 .978 .021 .004 .414 .626 .121 .542  .307 .208 .081 .978 .052
 .498 .289 .012 .679 .558 .866 .092 .307 .542 .866 .825 .005 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_15 Pearson Correlation .085 .165 .433* .000 .000 .144 .027 .339 .306 .208 -.226 .111 .191 .193 1 .272 .165 -.027
 .082 .389* .355 .528** .272 .144 .306 .384* .444* .191 .528** .191 .643** 
 Sig. (2-tailed) .656 .384 .017 1.000 1.000 .447 .885 .067 .101 .270 .230 .559 .312 .307  .146 .384 .885 .667
 .034 .055 .003 .146 .447 .101 .036 .014 .312 .003 .312 .000 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_16 Pearson Correlation .069 .067 .141 .000 .089 .000 .202 .484** .408* .073 .208 .272 .267 .236 .272 1 .202 -.067
 .000 .000 .267 .136 -.067 .141 .000 .336 .136 .401* .272 .000 .494** 
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 Sig. (2-tailed) .716 .724 .456 1.000 .638 1.000 .285 .007 .025 .702 .271 .146 .153 .208 .146  .285 .724 1.000
 1.000 .153 .473 .726 .456 1.000 .069 .473 .028 .146 1.000 .005 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_17 Pearson Correlation -.172 .186 .333 -.190 .391* .238 .050 .312 .302 -.161 .172 .384* .009 .323 .165 .202 1 .086
 .126 .110 .126 .384* -.067 .048 -.110 .086 .165 .144 -.027 .009 .404* 
 Sig. (2-tailed) .363 .326 .072 .314 .033 .206 .794 .094 .105 .394 .363 .036 .962 .081 .384 .285  .651 .508
 .563 .508 .036 .724 .803 .563 .651 .384 .448 .885 .962 .0027 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_18 Pearson Correlation -.526** .222 .095 .333 -.030 -.238 .086 -.033 .110 .015 .526** .027 -.009 -.005 -.027 -.067 .086 1
 -.261 .302 -.126 -.110 -.336 .381* -.439* -.222 -.439* -.144 -.110 -.279 -.022 
 Sig. (2-tailed) .003 .239 .617 .072 .875 .206 .651 .864 .563 .939 .003 .885 .962 .978 .885 .724 .651  .164
 .105 .508 .563 .069 .038 .015 .239 .015 .448 .563 .136 .909 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_19 Pearson Correlation .434* -.279 .236 .189 .060 .047 -.144 -.296 .218 .175 -.157 .055 -.063 .358 .082 .000 .126 -.261
 1 .191 .063 .327 -.134 -.047 .218 .009 .218 .071 .055 .205 .259 
 Sig. (2-tailed) .016 .136 .209 .317 .754 .804 .448 .113 .247 .355 .407 .775 .743 .052 .667 1.000 .508 .164 
 .312 .743 .077 .481 .804 .247 .962 .247 .708 .775 .276 .168 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_20 Pearson Correlation -.226 .247 .144 .433* .183 .000 -.027 -.198 .111 .238 -.056 .028 .355 .129 .389* .000 .110 .302
 .191 1 .191 .583** .136 .433* .111 .027 .111 .082 .028 .082 .453* 
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 Sig. (2-tailed) .230 .188 .447 .017 .334 1.000 .885 .295 .559 .206 .767 .884 .055 .498 .034 1.000 .563 .105 .312
  .312 .001 .473 .017 .559 .885 .559 .667 .884 .667 .012 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_21 Pearson Correlation .157 .126 .520** .047 .060 .047 .261 .397* .082 .029 .120 .327 -.063 .200 .355 .267 .126 -.126
 .063 .191 1 .327 .134 .378* .491** .683** .355 .607** .600** .205 .711** 
 Sig. (2-tailed) .407 .508 .003 .804 .754 .804 .164 .030 .667 .878 .527 .077 .743 .289 .055 .153 .508 .508 .743
 .312  .077 .481 .039 .006 .000 .055 .000 .000 .276 .000 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_22 Pearson Correlation .198 -.027 .433* .144 .183 .289 -.027 .226 .389* .386* -.198 .167 .355 .450* .528** .136 .384* -.110
 .327 .583** .327 1 .000 .144 .250 .302 .528** .218 .167 .082 .690** 
 Sig. (2-tailed) .295 .885 .017 .447 .334 .122 .885 .230 .034 .035 .295 .379 .055 .012 .003 .473 .036 .563 .077
 .001 .077  1.000 .447 .183 .105 .003 .247 .379 .667 .000 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_23 Pearson Correlation .069 -.067 -.141 -.283 .268 -.141 -.336 .069 -.136 .218 -.346 .136 .000 -.079 .272 -.067 -.067 -.336
 -.134 .136 .134 .000 1 .141 .272 .067 .272 .000 .000 .267 .104 
 Sig. (2-tailed) .716 .724 .456 .130 .152 .456 .069 .716 .473 .247 .061 .473 1.000 .679 .146 .726 .724 .069 .481
 .473 .481 1.000  .456 .146 .724 .146 1.000 1.000 .153 .585 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_24 Pearson Correlation -.391* .190 .250 .200 .063 -.400* -.095 .245 .000 .154 .098 .433* .189 .111 .144 .141 .048 .381*
 -.047 .433* .378* .144 .141 1 .144 .381* .000 .331 .000 .331 .444* 
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 Sig. (2-tailed) .032 .314 .183 .289 .740 .029 .617 .193 1.000 .416 .607 .017 .317 .558 .447 .456 .803 .038 .804
 .017 .039 .447 .456  .447 .038 1.000 .074 1.000 .074 .014 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_25 Pearson Correlation .367* -.110 -.144 -.144 .183 .289 .027 .198 -.250 .208 -.226 -.167 -.082 .032 .306 .000 -.110 -.439*
 .218 .111 .491** .250 .272 .144 1 .522** .722** .327 .389* .464** .431* 
 Sig. (2-tailed) .046 .563 .447 .447 .334 .122 .885 .295 .183 .270 .230 .379 .667 .866 .101 1.000 .563 .015 .247
 .559 .006 .183 .146 .447  .003 .000 .077 .034 .010 .017 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_26 Pearson Correlation .172 .222 .238 -.095 .150 .048 .222 .526** .110 .161 .107 .165 .126 .313 .384* .336 .086 -.222
 .009 .027 .683** .302 .067 .381* .522** 1 .522** .530** .439* .126 .680** 
 Sig. (2-tailed) .363 .239 .206 .617 .428 .803 .239 .003 .563 .394 .574 .384 .508 .092 .036 .069 .651 .239 .962
 .885 .000 .105 .724 .038 .003  .003 .003 .015 .508 .000 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_27 Pearson Correlation .508** -.247 .000 -.289 .365* .433* -.110 .339 .028 .505** -.226 -.028 .055 .193 .444* .136 .165 -.439*
 .218 .111 .355 .528** .272 .000 .722** .522** 1 .327 .250 .191 .556** 
 Sig. (2-tailed) .004 .188 1.000 .122 .047 .017 .563 .067 .884 .004 .230 .884 .775 .307 .014 .473 .384 .015 .247
 .559 .055 .003 .146 1.000 .000 .003  .077 .183 .312 .001 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_28 Pearson Correlation .120 -.126 .331 -.047 .299 .094 -.126 .296 .191 .117 .157 .218 .063 .116 .191 .401* .144 -.144
 .071 .082 .607** .218 .000 .331 .327 .530** .327 1 .355 .062 .549** 
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 Sig. (2-tailed) .527 .508 .074 .804 .109 .619 .508 .113 .312 .539 .407 .247 .743 .542 .312 .028 .448 .448 .708
 .667 .000 .247 1.000 .074 .077 .003 .077  .055 .743 .002 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_29 Pearson Correlation .339 .110 .433* .144 -.183 .289 .247 .226 .250 -.059 .085 .028 -.055 -.032 .528** .272 -.027 -.110
 .055 .028 .600** .167 .000 .000 .389* .439* .250 .355 1 .082 .528** 
 Sig. (2-tailed) .067 .563 .017 .447 .334 .122 .188 .230 .183 .755 .656 .884 .775 .866 .003 .146 .885 .563 .775
 .884 .000 .379 1.000 1.000 .034 .015 .183 .055  .667 .003 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
item_30 Pearson Correlation .120 -.126 .047 -.047 -.239 -.047 .009 .018 -.082 -.029 -.259 .082 .196 -.042 .191 .000 .009 -.279
 .205 .082 .205 .082 .267 .331 .464** .126 .191 .062 .082 1 .443 
 Sig. (2-tailed) .527 .508 .804 .804 .203 .804 .962 .923 .667 .878 .167 .667 .298 .825 .312 1.000 .962 .136 .276
 .667 .276 .667 .153 .074 .010 .508 .312 .743 .667  .001 
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
skor_total Pearson Correlation .228 .145 .483** .138 .365* .125 .145 .494** .493** .362* .140 .366* .280 .482** .643** .494** .404*
 -.022 .259 .453* .711** .690** .104 .444* .431* .680** .556** .549** .528** .443* 1 
 Sig. (2-tailed) .227 .445 .000 .467 .004 .510 .445 .005 .004 .004 .461 .004 .134 .005 .000 .005 .002 .909 .168
 .012 .000 .000 .585 .014 .017 .000 .001 .002 .003 .001  
 N 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30 30
 30 30 30 30 30 30 30 30 30 30 30 
*. Correlation is significant at the 0.05 level (2-tailed).**. Correlation is significant at the 0.01 level (2-tailed).
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The Result of Reliability 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.846 20 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
item_3 10.37 22.102 .439 .839 
item_5 10.20 23.407 .207 .847 
item_8 10.67 21.678 .524 .835 
item_9 10.43 22.461 .339 .843 
item_10 10.33 22.989 .247 .846 
item_12 10.63 22.309 .372 .842 
item_14 10.27 22.409 .421 .840 
item_15 10.43 21.357 .587 .832 
item_16 10.53 22.120 .404 .840 
item_17 10.60 22.524 .320 .844 
item_20 10.63 22.723 .282 .845 
item_21 10.57 20.944 .669 .828 
item_22 10.63 21.206 .622 .830 
item_24 10.37 22.309 .391 .841 
item_25 10.43 22.254 .384 .841 
item_26 10.47 21.085 .642 .829 
item_27 10.43 21.564 .539 .834 
item_28 10.50 21.500 .542 .834 
item_29 10.63 22.171 .403 .840 
item_30 10.50 23.224 .169 .850 
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Appendix 8 Data Description, Frequency Distribution and Histogram 
The Result of Data Description in Control Class 
 
Statistics 
  
pre_test post_test 
N 
Valid 30 30 
Missing 0 0 
Mean 62.33 70.00 
Median 65.00 70.00 
Mode 50
a
 70 
Std. Deviation 9.625 6.433 
Minimum 50 55 
Maximum 75 85 
Sum 1870 2100 
a. Multiple modes exist. The smallest value is shown 
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The Result of Pre-Test Frequency Distribution in Control Class 
score pre control 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 50 9 30.0 30.0 30.0 
55 2 6.7 6.7 36.7 
60 2 6.7 6.7 43.3 
65 4 13.3 13.3 56.7 
70 9 30.0 30.0 86.7 
75 4 13.3 13.3 100.0 
Total 30 100.0 100.0  
 
The Result of Post-Test Frequency Distribution in Control Class 
 
score post control 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 55 1 3.3 3.3 3.3 
60 3 10.0 10.0 13.3 
65 4 13.3 13.3 26.7 
70 13 43.3 43.3 70.0 
75 6 20.0 20.0 90.0 
80 2 6.7 6.7 96.7 
85 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
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The Histogram of Pre-Test in Control Class 
 
 
The Histogram of Post-Test in Control Class 
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Result of Data Description in Experimental Class 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
Statistics 
  pre_test post_test 
N Valid 30 30 
Missing 0 0 
Mean 63.17 80.50 
Median 67.50 80.00 
Mode 50
a
 80 
Std. Deviation 12.831 6.208 
Variance 164.626 38.534 
Range 55 25 
Minimum 30 70 
Maximum 85 95 
Sum 1895 2415 
a. Multiple modes exist. The smallest value is shown 
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The Result of Pre-Test Frequency Distribution in Experimental Class 
Pre experiment 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 30 1 3.3 3.3 3.3 
50 8 26.7 26.7 30.0 
55 2 6.7 6.7 36.7 
60 3 10.0 10.0 46.7 
65 1 3.3 3.3 50.0 
70 8 26.7 26.7 76.7 
75 3 10.0 10.0 86.7 
80 3 10.0 10.0 96.7 
85 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
 
The Result of Post-Test Frequency Distribution in Experimental Class 
post experiment 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 70 3 10.0 10.0 10.0 
75 6 20.0 20.0 30.0 
80 11 36.7 36.7 66.7 
85 6 20.0 20.0 86.7 
90 3 10.0 10.0 96.7 
95 1 3.3 3.3 100.0 
Total 30 100.0 100.0  
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The Histogram of Pre-Test in Experimental Class 
 
 
 
The Histogram of Post-Test in Experimental Class 
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Appendix 9 
The Score of Pre-Test and Post-Test in Control Class 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
NO CODE 
 
PRE-TEST 
POST TEST 
1 AK 70 70 
2 AMS 60 75 
3 ANL 70 70 
4 DSB 65 65 
5 DA 50 70 
6 EDFA 70 70 
7 FRK 65 75 
8 F 70 65 
9 FDS 55 55 
10 FBHR 50 85 
11 FS 70 60 
12 I 50 70 
13 L 55 75 
14 MNH 50 70 
15 MNAL 75 70 
16 MAYW 75 75 
17 MBSA 60 60 
18 NPO 50 70 
19 NK 75 80 
20 NE 70 70 
21 NSRS 70 70 
22 PPI 65 65 
23 RPA 70 65 
24 RMR 70 70 
25 SNF 65 70 
26 SR 75 70 
27 YFN 50 75 
28 YA 50 60 
29 ZO 50 75 
30 ZM 50 80 
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The Score of Pre-Test and Post-Test in experimental class. 
NO CODE PRE TEST POST TEST 
1 AKK 85 90 
2 ANAS 60 80 
3 AUNZ 70 90 
4 ANR 70 85 
5 AL 50 80 
6 DKS 75 80 
7 ESU 70 85 
8 FNN 70 80 
9 FH 55 85 
10 HUM 50 80 
11 HPP 75 85 
12 FDW 50 80 
13 IKW 55 80 
14 IZNA 50 80 
15 IAW 80 95 
16 KTJ 75 85 
17 NAMR 60 80 
18 NAA 50 75 
19 RAAR 80 75 
20 RUH 70 85 
21 RRL 70 75 
22 RGR 65 80 
23 SSIA 70 75 
24 SAK 70 70 
25 SIP 60 70 
26 SP 80 80 
27 SNO 30 75 
28 YSM 50 70 
29 YCAR 50 75 
30 ZSMTT 50 90 
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The Result Score of Post-Test in Control class and Experimental 
Class. 
NO CONTROL SCORE 
EXPERIMEN
TAL 
SCO
RE 
1 AK 70 AKK 90 
2 AMS 75 ANAS 80 
3 ANL 70 AUNZ 90 
4 DSB 65 ANR 85 
5 DA 70 AL 80 
6 EDFA 70 DKS 80 
7 FRK 75 ESU 85 
8 F 65 FNN 80 
9 FDS 55 FH 85 
10 FBHR 85 HUM 80 
11 FS 60 HPP 85 
12 I 70 FDW 80 
13 L 75 IKW 80 
14 MNH 70 IZNA 80 
15 MNAL 70 IAW 95 
16 MAYW 75 KTJ 85 
17 MBSA 60 NAMR 80 
18 NPO 70 NAA 75 
19 NK 80 RAAR 75 
20 NE 70 RUH 85 
21 NSRS 70 RRL 75 
22 PPI 65 RGR 80 
23 RPA 65 SSIA 75 
24 RMR 70 SAK 70 
25 SNF 70 SIP 70 
26 SR 70 SP 80 
27 YFN 75 SNO 75 
28 YA 60 YSM 70 
29 ZO 75 YCAR 75 
30 ZM 80 ZSMTT 90 
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Appendix 10 
The Result of Normality Pre-Test  
 
One-Sample Kolmogorov-Smirnov Test 
  pre_control pre_experimental 
N 30 30 
Normal Parameters
a,,b
 Mean 62.33 63.17 
Std. Deviation 9.625 12.831 
Most Extreme Differences Absolute .220 .203 
Positive .200 .148 
Negative -.220 -.203 
Kolmogorov-Smirnov Z 1.208 1.111 
Asymp. Sig. (2-tailed) .108 .169 
a. Test distribution is Normal. 
b. Calculated from data. 
 
 
The Result of Normality Post-Test  
 
One-Sample Kolmogorov-Smirnov Test 
  post_control post_experiment 
N 30 30 
Normal Parameters
a,,b
 Mean 62.33 80.50 
Std. Deviation 9.625 6.208 
Most Extreme Differences Absolute .220 .199 
Positive .200 .199 
Negative -.220 -.168 
Kolmogorov-Smirnov Z 1.208 1.089 
Asymp. Sig. (2-tailed) .108 .187 
a. Test distribution is Normal. 
b. Calculated from data. 
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Appendix 11 
The Result of Homogeneity in Experimental and Control Class 
 
 
Test of Homogeneity of Variances 
score pre_test 
Levene Statistic df1 df2 Sig. 
2.802 1 58 .100 
 
 
ANOVA 
score pre_test 
 Sum of Squares df Mean Square F Sig. 
Between Groups 10.417 1 10.417 .081 .777 
Within Groups 7460.833 58 128.635   
Total 7471.250 59    
 
 
 
 
 
ANOVA 
score pre_test 
 Sum of Squares df Mean Square F Sig. 
Between Groups 1653.750 1 1653.750 41.388 .000 
Within Groups 2317.500 58 39.957   
Total 3971.250 59    
 
 
 
 
Test of Homogeneity of Variances 
score pre_test 
Levene Statistic df1 df2 Sig. 
.088 1 58 .768 
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Appendix 12 
The Result of T-Test 
 
Pre-Test 
 
Group Statistics 
 class N Mean Std. Deviation Std. Error Mean 
score pre-test experimental 13 61.15 14.456 4.009 
control 30 62.33 9.625 1.757 
 
 
Independent Samples Test 
  Levene's 
Test for 
Equality of 
Variances t-test for Equality of Means 
  
  
95% 
Confidence 
Interval of the 
Difference 
  
F Sig. t df 
Sig. 
(2-
tailed) 
Mean 
Difference 
Std. Error 
Difference Lower Upper 
score pre-
test 
Equal variances 
assumed 
3.318 .076 -.316 41 .754 -1.179 3.737 -8.727 6.368 
Equal variances 
not assumed 
  
-.269 16.797 .791 -1.179 4.378 -10.424 8.065 
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Post- Test  
Group Statistics 
 class N Mean Std. Deviation Std. Error Mean 
score post-test experiment 30 80.50 6.208 1.133 
control 30 70.00 6.433 1.174 
 
 
 
 
 
Independent Samples Test 
  Levene's 
Test for 
Equality of 
Variances t-test for Equality of Means 
  
  
95% Confidence 
Interval of the 
Difference 
  
F Sig. t df 
Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference Lower Upper 
score post-test Equal variances 
assumed 
.088 .768 6.433 58 .000 10.500 1.632 7.233 13.767 
Equal variances 
not assumed 
  
6.433 57.92
7 
.000 10.500 1.632 7.233 13.767 
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Appendix 13 
The Photograph of Experimental Class Activity 
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The Photograph of Control Class Activity 
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Appendix 14 
The Permission Letter 
 
